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Foreword

Supporting poor people to realise their potential is a critical component of MyraDA’s intervention
strategy. This support takes the shape of training in appropriate livelihood and management skills as
well as in the formation of institutions that are appropriate to the resource that people decide to
manage. This Manual deals with the latter - it seeks to build the institutional capacity of people’s
groups; it is meant mainly for field staff who are actually involved in training the Self-help Affinity
Groups (SAGs). Briefly, this manual seeks to promote Myraoa’s Mission - Building Institutions of the
Poor. Myrapa also invests in capacity building of its own staff so that they are equipped to provide
training to the people with whom the organisation works.

Though the major people’s institutions which this manual targets are the Self-help Affinity Groups,
large parts of the manual are also used to build the capacity of Watershed Management Institutions
which in many areas function similarly to SAGs; a few modules are also useful to train the Management
Committee of the Community Managed Resource Centres (CMRCs).

The number of skills/livelihood training and institutional capacity building programmes conducted by
Mvyrapa staff for our people — the poor in nearly 5000 villages - shot up in the late eighties to an
average of 2200 a year; by the mid nineties the annual average was 4300, and in 2005 it was 22,000,
Besides these, MyraDa responds to an increasing demand for training of staff from other institutions
including Banks, Government staff, and NGOs both from [ndia and abroad; an average of 1000 such
programmes are conducted annually for these institutions. To reduce the pressure on MyraDa,
experienced and qualified staff have been deputed on long term training assignments to Zilla Panchayats,
Government sponsored projects in Haryana, the Indian Institute of Management Bangalore, and on
short-term assignments to Uttar Pradesh, the North-Eastern States of India, Cambodia, Myanmar,
Indonesia and East Timor.

With regard to the training programmes conducted for staff of other institutions, Myrapa does not fix
and publicise its training schedules inviting participants from various institutions. It organises programmes
in response to requests from organisations and requires that each organisation send at least 15-20 staff
for whom a programme is tailor-made; this ensures a critical mass of people who can take ideas
forward. Myrapa offers training in specific areas where it has had breakthroughs in the field. These
areas are in - promoting self-help affinity groups and watershed associations, arid zone development,
participatory methodologies/strategies for visioning, planning, budgeting and implementing programmes
monitoring impact, NGO management (to set up financial and organisational systems), reproductive
and child health and strategies to reduce the prevalence of HIV/AIDS. The faculty is mainly the staff of
the Myrapa training Centres called Centres of Institutional Development and Organisational Reform
(cioors), from experienced Project Staff, and where required drawn from other institutions.

Since Myrapa considers that people who have actually succeeded in setting up and sustaining their
own institutions and managing their livelihood sources are the best resource persons, all MyrADAs
training programmes are conducted in the field where participants can interact with people who are
proud of their achievements; such people make excellent resource persons, Many modules in this
manual require both the presence and resource input of people who have had experience in managing
their own SAG. This is the main reason why Myraba’s 12 major training centres and dozens of sub-
centres are all in the rural areas, and situated in the midst of the project areas from where the participants




can interact with functioning SAGs and other CBOs. There are no Training Centres in and around Bangalore
where Myrapa does not manage any programme,

Over the past three years Myrapa has withdrawn from several areas leaving behind Community Managed
Resource Centres {(CMRCs) - many of which have become financially self reliant. CMRCs are managed by
one senior Myrapa staff and a Management Committee elected from representatives of 100-120 SAGs
and Watershed management Associations. Most of these CRMCs have selected experienced members
called Community Resource Persons (CRPs) from the CBOs who now undertake training programmes
wherever requested. There are over 1500 CRPs in the 72 CMRCs which have emerged in MYRADA'S

projects.

As far as the Self-help Affinity Group strategy is concerned, a short history is in place here. During
1984-85, Myrana made several studies related to the structural causes of rural poverty. Dependence on
aredit was identified as one of the major factors that resulted in the poor losing land, failing to build up
capital, and increasing their dependence on those who had several sources of income. The poor had
limited access to aedit from formal institutions. On the other hand, the official institutions dispensing
aredit were subject to political decisions and pressures, lack of capital and initiative, inappropriate credit
policies and norms, and a general sense of decay. During the same period some of the Cooperative
Societies that Myvrana had formed broke up due to poor (and corrupt) leadership. Members of these
societies met Mwzapa staff and offered to return the money they had borrowed from the cooperative to
Myrapa. Myrana instead suggested that since they came in small groups where they trusted each other,
why not work as a group and return the money to the smaller group. In response to this situation Myrapa
decided to support the groups to set up an alternative credit system owned and managed by them.

MyRADA'S initiative started in 1985 when it fostered an alternate credit system managed by small groups
which were called Credit Management Groups (CMGs). With Naearp’s grant of Rs. 1 million in 1987 to
train the groups and match their savings, CMGs were renamed Self-help Groups (SHGs) built around a
degree of “affinity” among the members. As these SHGs grew in confidence and became agents of change,
they attvacted the additional label of “Credit-Plus” institutions. However, with the Government adopting
the SHG strategy in the late 90s and setting targets, there was an explosion of SHGs most of which were
not based on “affinity” but more on externally identified criteria that made people eligible for a “scheme”;
there was also the accompanying pressure to provide grants to the SHGs without any institutional capacity
building support. In fact, even though Govemment programmes promoting SHGs did provide considerable
funds for institutional capacity building, very little of these funds were spent on training the SHGs.
Mwrapa decided in 2000 to call the genuine groups ‘SAGs’ (Self-help Affinity Groups) to focus on affinity
— which is based on the relations of trust and mutual support that bind the members together. This
Manual seeks 1o build on this “affinity” which existed before Myrapa’s intervention, The Modules seek to
increase this social capital so that the members of the group are able to take up new responsibilities to
build a broader livelihood base and to influence change at home and in society. This strategy flows from
Myrapa’s belief that it is not enough to teach people to fish when they cannot reach the river; their path is
obstructed by hurdles of caste, class, gender, dependency resulting in exploitation, illiteracy and ill-
health, and when they reach the river others have captured the fishing rights. The poor need to organise
themselves into institutions of which they have control in order to meet and overcome these challenges
in their own way at their own pace.

When the pilot project initiated by NasarD and MyraDa started in the mid-eighties (1987}, it was based on
three pillars: the NGO, which identified the affinity group and trained it; Nagaro which provided the




NGO (Myrapa in this case) with a grant to train the groups and to match their savings, and the Banks
which would come into the picture if the pilot project succeeded; their role would be to extend a line
of credit to the SAGs without asking for the purpose of the loan to individual members. Nasagp agreed
that the official norms which restricted loans to tangible assets and “unit costs” would not be imposed;
the groups could lend for any purpose including various types of “consumption”, without any ceiling
on the interest rates; the SAGs could decide whether to be formally registered or not; in either case,
they would have to abide by a set of norms which are required for any organisation to grow and
survive. Myrapa assisted each group to develop these norms. The SAGs started with regular savings,
deposited in a group common fund from which they advanced loans and managed repaymenis for at
least six months before bank loans were extended. The Banks would lend directly to the SAG and not
through an intermediary.

Between 1985-1992 Myrapa continued to foster SAGs in all its projects covering three States to train
them and to match their savings with the Nasaro grant. Nagaro conducted several studies during the
years 1989-90; the major one was an assessment of transaction costs of various models: a) lending 1o
individuals (IRDP), b) lending to individuals in groups (Joint Liability Groups/Grameen Bank Groups),
and, ¢) imputed costs of extending one loan to the whole group with adequate and regular savings, at
least three months of lending experience and which had received adequate institutional capacity building
training. Here the group members decide on the purpose size of loans and schedule of repayments.
(the SAG-Bank Model) These studies showed clearly that the model where an institution advanced
one loan directly to the group (the SAG-Bank Linkage Model) was the most cost effective. These
findings resulted in the Reserve Bank of India’s policy of 1990 allowing and encouraging Banks to
promote a linkage programme and the Nasaro guidelines of 1991, which provided a framework of
operations. Finally in 1992 Naegarp launched the SHG-Bank Linkage Programme which took a few
years to take off but then rapidly became a national programme; it is today the largest microfinance
programme in the world.

The demand to train NGOs and Bank staff involved in fostering SAGs as well as to train SAGs directly
both in India and abroad has encouraged Mvyraoa to pull together this Training Manual. This is the
product of the training teams in our Projects and at Head Office who have shouldered the responsibility
of training all these years. The Manual is therefore a part of Myrapa’s Experience. it was put together
through several workshops with an average participation of 35 staff involved in training; their
contribution has been acknowledged elsewhere. This training manual together with the Manual For
Finance and Management of Self-help Affinity Groups provides the trainer with adequate support
material to offer a balanced and comprehensive training package. This manual has been translated
{and adapted where required) into Hindi, Bangla, Bahasa Indonesia, Kannada and Tamil.

It is but fitting that this Manual should be dedicated to the Members of Myrapa’s Board who have
supported and guided this major innovative programme through the years. They are: Shriyuths
M.A.S.Rajan, T.R.Satishchandran, M.V .Rajashekaran, K.R.Ramachandran, B.N.Yugandhar, ).C.Lynn,
S.S.Meenakshisundaram, K.R.Shenoy, and Smt.Sobha Nambisan.

Aloysius Prakash Femandez
March 8, 2006

. Bangalore




Introduction

MvyraDA's Mission ‘to build appropriate institutions of the poor’ has driven us to intensively train and
handhold Self-help Affinity Groups (SAGs) promoted or supported by the organisation. The capacity
building process is focussed on the education of SAGs and their members to participate from positions
of strength in public and private spaces, and to determine both the means and ends of their progress.
This Manual was originally written in the context of Myrapa’s experiences with SHG promaotion in 1998
when self-help groups were almost unheard of. Times have changed and the country boasts of the
existence of millions of SHGs and a simple pilot on Mvyraba’s Projects in the late 1980s is now a
mainstream development strategy embraced by a wide range of development actors, the government
being the most prominent. Today’s challenges are to take the SHG approach to various parts of the
country and the world, with scale, speed, and quality. The growth of the SHG movement must retain the
strengths of the idea — those of affinity, self-help, discipline, effective financial management, financial
inclusion for the poor, and empowerment in its true sense.

Development projects often expect returns on their programmes without adequately investing in the
development and nurturing of people’s institutions. While at the surface the rationale for training self-
help groups seems all too evident, in reality it means different things to different people ~ evident in the
budgets set aside for SHG training in various SHG ‘Projects’ {ranging between Rs. 600 - 20,000 per
groupl). Projects can easily reduce SHGs into subcontractors in programmes, conduits for microcredit,
mere statistics, expected only to last till the projects do. Today, it has become imperative to reclaim the
concern for the quality and health of self-help groups for they are autonomous organisations, instrumental
in our bid to achieve larger human development goals.

Having worked with Self-help Affinity Groups for over two decades now, Myrapa understands that
much investment is required to facilitate even simple functions within a group. There are immediate
needs to train SAGs to conduct effective meetings, describe the concepts of thrift and revolving fund
management. The group needs support (much as large corporations often do) to develop norms, to sort
out differences of opinion that arise, to decide who gets a loan in the group and how much. Withdrawal
of a development intervener is a real issue — we have seen projects close down and donor priorities
change. It becomes necessary to build the capacities of SAGs beyond credit or group process management.
Many of us have been pampered with two decades of formal education, and yet find it difficult to keep
our accounts, calculate simple interest or face a bank manager. How much more difficult it must be for
an illiterate woman who has never stepped out of her home unaccompanied to manage an SAG as a
going-concern? The capacity building efforts for SAGs are not to indoctrinate them into a certain way of
thinking but to release their potential as individuals and as members of an institution so that they will
contribute to making their families and their communities more equitable, just, and responsible.

History of SAG Training in Myrapa: The entire process of building and training SAGs was a co-learning
process for MyraDa and the groups. In 1989, with the Rural Training Centre (RTC) Project in Talavadi,
MyraDA's focussed approach to training SAGs began and the first training designs grew out of the various
meetings and workshops held in Talavadi. As the number of SAGs grew and the SAG idea began to
spread across the country and the world, Myrapa’s training role increased exponentially. The manual
became inevitable. Thus in 1998, a large group of trainers gathered together to develop the rudiments of
this manual. For MyraDa it was not about developing a training manual; the process of arguing endlessly




over the content and philosophy behind every module also helped us understand our own SAG promoting
activities better. The first edition of the manual in 2000 went beyond best practice in the organisation;
it became the aspiration and benchmark for our training function and the manuals to come.

Systematising of our SAG-training has helped us to reach out to more and more institutions - both SAGs
and their promoters. In 1998, when the manual was in the pipeline, Myraba used to conduct 4700
training programmes a year. By 2000, the number had risen to 6000 and this was the time the SHG
movement took off in Southern India. SAGs began to form spontaneously in MyrapA's project areas and
the sudden explosion in the number of groups provided an opportunity for MyraDA to train a large
number of Community Resources Persons (CRPs) from the SAG community. In 2005 over 22,000
training programmes were held in Myrapa; the CRPs are the backbone of the effort. While SAGs in
Mvyrapa undergo training in a wide range of topics we have chosen to keep this manual small and
focussed on modules dealing with the management of the SAG as an organisation.

With the movement of several donors away from South India, MyraDa is working with tight budgets just
when the absolute numbers of SAGs needing capacity building services have increased five-fold. This
has opened new opportunities for Myrapa and the Community Based Organisations that it has promoted.
SAGs, Watershed Management Associations and Myraba have together set up Community-Managed
Resource Centres (CMRCs) which provide a wide range of services to SAG members and the other
people in the community for a fee. CMRCs are social enterprises providing demand based services for
an average of 120 CBOs in a compact geographical area. CMRCs are MyrapA’s strategy for withdrawal
from intensive engagement in a community and to allow for more community managed and directed
initiatives. This edition of the training manual has an introductory module on CMRCs and we hope to
develop the idea further in the years to come.

Preparing this training manual: The Training Manual was produced using a modified “writeshop” (a
Writing Workshop) methodology that we learnt from our partner, the International Institute for Rural
Reconstruction (lIRR). It took us four writing-workshops, several gallons of tea, and 7500 hours of
arguments and participatory discussions to produce this manual. Each workshop had about 30-35
participants, both experienced trainers and greenhorns. In each workshop, sub-groups of participants
with varied backgrounds chose a set of topics to discuss and develop into training modules. Armed
with a simple checklist the groups worked out the modules. Each module was presented to the plenary,
and invariably modified or enriched in some sense. A small group of people transcribed the various
modules on to a word processor overnight. In every subsequent workshop, the edited versions of the
modules prepared in the previous workshops were critiqued and modified further. The modules have
therefore undergone between three and eight rounds of editing. What stood out by far as an indicator of
the interest of the Myrapa staff in preparing this manual is that in every workshop the attendance was
always 20% higher than expected, and there was always someone feeling a bit left out.

Ms. K. Mamata Krishna joined us to work on the manual and handled much of the writing and editing
work of the first edition. The entire manual was then reviewed by senior staff, including the Executive
Director, to ensure that the product held together. The Second and Third Editions have incorporated
some of the changes in the content and presentation of the Modules.

What we have to offer: In all, the final product is quite different from what we had conceived initially,
and we sincerely wish that you treat the manual only as a starter. The manual has been designed with
















How to use this manual

Each module in this manual, is, in effect, a stand-alone training programme. The twenty four modules in the
manual are essential for any new SAG and should be conducted in the sequence in which they are listed. You
may however decide on the appropriateness of each module and treat some as optional - to be implemented
as and when the training need may arise in the group.

In every module... , this section is provided as an appendix and describes what the trainer must do in
every training session.

The following is an explanation of the format used in each of the training modules:

The Module Aim states what we hope to achieve in the long term by conducting this training (which may
he observable in the performance of the group at a later date). The module aim also describes the background,
which necessitated this particular training module. N

The Learning Objectives, are more concrete and state what participants should be able to explain or
demonstrate immediately after the training module.

Thereafter the module is divided into Sessions.
Duration, Materials Required, are self explanatory.

Schedule the training module so that adequate time is available for the training sessions without frequent
interruptions or disturbances. Make sure that you have all the materials required for the module ready at
hand. In addition to the materials listed under Materials Required always keep a writing surface (visible
to the group) and writing instruments at hand. If you wish to preserve the discussion that may evolve during
training for the future reference of the group, use chart paper and markers. Otherwise you may use blackboard
and chalk. You may photocopy and enlarge the pictures given in this manual to be displayed to the group as
and when required.

Other Preparation describes the preparation the trainer must make before conducting the training
session: this might include visiting the village where the participants belong or inviting members of a mature
SAG as resource people for the session.

Content describes the substance of what we intend to communicate to participants in the given session.
Content may also include a message. The content is all inclusive and often conceptual.

Learning Process, Methods and Activities describe the methodology used to communicate the
content. The following is a description of the training methods that have been used in this manual:

1. GUIDED DIALOGUE
In a guided dialogue, the trainer will help the participants to brainstorm on a particular topic.
The points generated are built on and noted down. The facilitator then guides the group to
discuss the issues that have been thrown up. The participants’ knowledge and experience are
taken into account as much as possible. A guided dialogue to a large extent involves a series of
one to one interactions between the trainer and individual participants in the presence of the
entire group.
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Each member of a group has different ideas of what a certain topic may be all about. Brainstorming
involves giving everyone a chance to express their thoughts on a particular subject. Trainers and
other participants should not edit, criticise or alter ideas, but just take them as they come. Farfetched
ideas should also be encouraged as they may often trigger more practical ones. The ground rule
during brainstorming is that the more ideas that are generated, the better.

3. LECTURE Sl |
A lecture involves the trainer talking to the group as a passive audience. To be effective during a
lecture the trainer needs to be interesting to the audience, use an appropriate number of examples,
use the correct level of language for the audience and use a logical sequence of ideas in the
presentation. It allows the trainer to deliver a lot of information within a short duration of time.

4. GROUP DISCUSSION

A group discussion is a discussion between participants, on a fixed topic, with a little intervention
by the trainer in order to clarify points of view or prepare for decision making. It is usually better
for the group to have input and background on the topic to be discussed before the discussion is
initiated. A discussion may result in a consensus or a clear comparison of differing points of
view. During a discussion the trainer should play an impartial role, structure the discussion by
summarising, emphasising important aspects of the discussion and asking follow-up questions.
The trainer should also ensure that everyone participates in the discussion, use visualisation to
make sure that everyone can see the main points, and that the stage of discussion is recognisable
all the time. The trainer should also ensure that (s)he guides the group to make their own decisions
and that (s)he does not dictate decisions ‘from above’.

5. SUB-GROUP DISCUSSION

A sub-~group discussion is similar to a group discussion, the only difference being that the larger
group is divided into smaller groups of two to five participants to enable increased participation.
Each sub-group may be given the same or a different topic for discussion and at the end of the
discussion the participants of each sub-group must summarise their discussion for the benefit of
the entire group.

Story-telling would involve the trainer communicating a moral, an idea or a concept to the
participants by narrating case studies, allegories, fables, metaphors or folk tales. Some of the
stories used in this manual have been illustrated - the trainer may use the illustrations to
communicate the story more effectively to the participants. Pictures are also used throughout this
manual to illustrate examples, lists, etc. For a small group, the pictures in the manual may be
used as they are, for a larger audience they may need to be photocopied and enlarged.

These activities break the ice and warm up the training environment and support the point the

trainer is trying to communicate. Energisers as the name suggests bring up the energy level of
participants but they need not have any learning value. Games are activities where the participants







The section on Learning Process, Methods and Activities, also specifies certain Key Questions which may be used
to facilitate a brainstorming exercise, guided dialogue or group discussion. Some of the key questions have Indicative
Answers, which are basically a checklist for the trainer of the kind of answers one expects to elicit from the
participants.

Stop and Check! are basically evaluation indicators which the trainer may use throughout the course of each
module to assess whether each training session has been effective and whether the message is getting across to all
the participants accurately. These indicators correspond with the learning objectives.

From the Next SAG Meeting... , describes what we would like to observe as behavioural change in SAG
Members in the long term and follow-up action which the members may take subsequent to the training.

The Venue is not specified separately for each module, as this would depend on the infrastructure available to
the community and to the SAG promoting organisation. A principle to be followed in choosing a venue isthat in
general it is more productive to conduct a training program away from the village, as this would help participants
to get into an appropriate frame of mind for the training. It is also essential that the venue provides an uninterrupted
training environment for the participants.

A few Energisers have been listed at the end of the manual as Appendix 2, and may be used at the trainer’s
discretion to break the tedium of a particularly long or intense training session.




About MYRADA!

module aim:

Self-help Affinity Groups can be promoted by a wide range of
agencies or SHG-Promoting Institutions (SHPIs). The purpose of
this training module is to increase the confidence of SAG members
(or potential SAG members) in the agency promoting the SAGs _
(in this case MyraDA). This is done by clarifying the objectives of | Learning
the agency, and describing the scale and scope of its operations Objectives:
both in the local area and elsewhere. The design of this module is
suitable even for participants who have no familiarity with the

- 1 ule
activities of the agency. pamc‘?p
module summary ahle o
session one session four MAoA
was established.
Registration and MvyrapA’s role in the |
self-introduction of community .
participants Materials Required: Pictures
Materials Required: Training 30 minutes
Register g
45 minutes
session two session five
Module overview Introduction to the Project |
Materials Required: Materials Required: Video Film on e List the core
Chart Paper and Markers MvraDa Project, Project Profile, Slides, activities of
30 minutes Photographs, and the Project Location wina in thair
Map
1 hour

session three

About Myrapa

Materials Required: Video Film on
MvyRADA, MYRADA'S Agency Profile,
Slides and Photographs, a Project
Location Map and the Vision of
MYRADA

1 hour

Tips to the Trainer: Make sure that this training module does not raise false expectations
among the participants. Do not make any promises on the behalf of your organisation!

' You may adapt this training module to suit the requirements of your agency.







Materials Required:
¢ Chart Paper and Markers

Content:

* Anoverview of the aim and design of the module and clarification of participants’
expectations of the programme and development of norms for training

Learning Process, Methods and Activities:
¢ lecture and Group Discussion

Key question: “What have you come here for? How should we patticipate in a
training programme to make it effective?”

Moderate the participants’ expectations with respect to the module aim.

Explain clearly the aim and objectives of the training module. Jointly develop some
norms for the participation of both trainer and trainees. '

Stop and Check!
Participants should be able to state the aim and objectives of this training module.

Materials Required:

¢ Video film on MyraDA, MyraDA's Agency Profile, Slides and Photographs, a
Project Location Map and the Vision of MYRADA.

Content:
* Ashort description of MyraDa’s History:

How Mvyrapa was established:

Many Tibetan refugees fled to India in the 1950s. These refugees spent many years
on India’s borders. The government requested the States to provide land and a
resettlement package for the refugees. A few States agreed to this proposition. The
Government of Karnataka provided five forested areas for resettlement of the
Tibetans. While the State Government itself played a major role in establishing the
resettlement, it decided to involve NGQs in strategic areas. Thus, Myraba (Mysore
Resettlement and Development Agency) was established in 1968, and registered
under the Societies Act. The founders included Captain William Davinson and
Mr. Brouwer. MyraDa played a major role in establishing the settlements of
Odeyarapalya near Kollegal, Bylakuppe (A and B} - near Kushalnagar, Gurupura
near Hunsur, and Mundagod near Dharwad.
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1968-78 - the Tibetan Resettlement Phase:

During this phase Myrapa was engaged in various programmes in the Tibetan
settlements, These included, cooperative development, agriculture and dairy
development and creating settlement infrastructure.

1978 onwards - Work with rural communities in Karnataka, Andhra
Pradesh and Tamil Nadu:

After the successful completion of the Tibetan Resettlement programme, the
Government of Karnataka invited MyraDa to work in the areas adjoining the Tibetan
Settlements where Indians lived in poor socio-economic conditions.

Significant breakthroughs:

Areas where MyraDa has achieved significant breakthroughs include resettlement,
initiating Self-help Affinity Groups for credit management, building local level
institutions to address issues like watershed development in dryland areas, forestry,
health, capacity building and training. Mvyrapa has also been involved in networking
with other agencies.

Mvyrapa’s Vision and Mission:
MvyraDA has an evolving Mission and Vision (see box given below),
2005)

To foster a process of ongoing change m;f_avour of the rural poor.ina way in
which thrs process can be_sustamed by t}aem through bmldmg and manasmg

1t initiatives.

Learning Process, Methods and Activities:
» Lecture, Video Show, Slide Show, Photo Exhibition and Group Discussion

Stop and Check!

Participants should be able to outline Myrapa’s objectives and list a few activities
undertaken by Myrapa in the local area. Participants should be able to describe
when (at least how many years ago), and why MyraDa was established.




Materials Required:

* Pictures

Content:

MyraDa is only a facilitator of a development process, but does not remain with
the community giving out doles forever. Myraba does not believe in giving people
fish or simply in teaching people how to fish, but enables them to look at why they
cannot reach the river. MyraDa helps you to break barriers, devise appropriate
management and institutional arrangements, and help yourself.

Learning Process, Methods and Activities:
e Lecture, Group Discussion, Story-telling and Games

Display the pictures (given overleaf) to the participants.

Key Question: “Which of these approaches is better and why?”
Stories: Crossing the River.

Games: Sun and Ice.

Clarify participants’ expectations of Myrapa as not being that of a service provider or

a supplier of doles.

Stop and Check!

Participants should be able to explain Myrapa’s role in their village and district.

Games you will use

Sun and Ice: Two participants take the roles of Sun and Ice. The Ice freezes
people whenever they are touched, but they come alive when the Sun
touches them, After some time, the Sun tells them that he must set for the
them to unfreeze. The Sun tells them the secret of not being frozen by the
touch of the Ice - if everybody holds hands when the lce comes near them,
they will not be frozen.

Message: MyraDa helps you to help yourself. The poor must organise to
overcome their problems.

Stories you may tell

Crossing the River: A girl once stood by a river anid was afraid to cross it. A
man came by, offered to help, and carried her across on his shoulder. On
the second day another passerby helped her across the river by holding
her hand as she waded through the water. The third day, a man appeared
who refused to help her across the river. He insisted that she cross the river
herseif. When the girl hesitated, he crossed over himself and proved to her
that the river was not deep and that she could make it. The girl slowly
made her way across and never had ta rely o others to cross the river.

Message: Myraoa helps you to help yqurselfi

30 minutes
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It is not sustainable to
keep asking for fish....

It is important to learn
how to fish.

But you must first reach
the river

S A
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Throwing food to people
trapped in a well is not a

solution...

It is better to help people
to escape from the well.







Structural analysis of society

module aim:

The purpose of this module is to help participants to analyse the
structure of society and to understand the relations between its
various parts. In the process, they are sensitised to their social and
economic condition and to the constraints that they face in society.
Participants are also urged to reflect on the opportunities available
to them in their immediate environment that may help them to
break out of the poverty trap. This module conveys the message
that it is not enough to teach people to fish when they cannot
even reach the river. They need to understand the nature of the
obstructions preventing their access to the river.

module summary

sess on one sess on four

Who are the poor in our Necessary conditions for the
village? economic development of a
Materials Required: Chart Paper family

and Markers Materials Required: Chart Paper and
1 hour Markers

30 minutes
sess on five

You can help yourself -
empowerment through

collective action
Materials Required: Chart Paper,

sess on two

What is poverty? What is
wealth? What causes
poverty - exploring the
Economic Order

in the village

Materials Required: Chart Paper Markers, Fifty Marbles and 3 Wooden
and Markers Blocks of Different Sizes
2 hours 30 minutes

sess on three

Factors facilitating or
inhibiting progress - a
Structural Analysis of
society

Materials Required: Chart Paper

and Markers
1 hour

Tips to the Trainer: This Module is designed for the socio-economic conditions in Southern
India. You may modify the contents of this Module to suit the conditions in your work area.

training module
ableto

ofthe

TOTAL TIME
@

s

5 hours












* Only people with aminimum number of years of schooling can acquire government
jobs. The children of the poor rarely complete these many years of schooling.

Key Question: “What factors cause poverty?”
Indicative Answers are:

¢ Lack of access to natural and physical resources, credit, educational opportunities,
and networks

¢ Being bom poarffemale/disabled - poverty perpetuates itself!

* [mproper management of household finances (earning member is an alcoholic)
* Lack of direction or initiative.

* Lack of political contacts or supports

* Disasters, ill health, death of an earning member, and other shocks

¢ The country’s economy is not doing well
Display the inverted pyramid picture (on page 17) to the group.

Stop and Check!

Participants should be able to list indicators characterising poverty and wealth in their
village. Participants should be able to identify factors resulting in poverty and wealth
intheir village.

Materials Required:
* Chart Paper and Markers

Content:

* |tis not just economic power which determines our position in society. The strengths
and vulnerabilities of different communities in society are determined by a
multiplicity of factors. These are:

- The Social Order - where the community falls in the caste hierarchy, the position
of women in comparison to men, young to the old

- The Political Order - the community’s access to political power in various institutions,
such as, the Panchayat, local cooperatives or even traditional leadership systems.

- The Economic Order - the community’s access to land, credit, education and other
income generating avenues.

These factors are often (but not always) interrelated.

Learning Process, Methods and Activities:
¢ Lecture and Group Discussion

Take examples from the local communities, explain what is meant by the social order
(e.g., For centuries the SC and ST communities and women have been socially

1 hour







Materials Required:
¢ Chart Paper, Markers, Fifty Marbles and 3 Wooden Blocks of Different Sizes

Content:

¢ You can do something to help yourself. By working together as a group, the poor
may pool together and be able to raise resources for their mutual benefit.

Learning Process, Methods and Activities:
¢ Games, Story-telling and Group Discussion

Stories; The Artist and the Rock, Swamiji’s story.
Games: The Marble Game, the Sun and lce Game.'

Key Question: “How can the poor harness resources by working together as a
collective?”

Indicative Answers are:
* Many heads are better than one, (Thinking Capacity and Enterprise)

* Many pairs of hands are better than one pair. (Collective Action - the power of
many}

¢ Capital may be leveraged by combining our financial resources (Money).

Stop and Check!

Participants should be able to explain that they have control over their own lives and
that they can break out of the poverty trap by pooling and raising capital, human
resources, and enterprise through collective action.
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30 minutes

¥

Physical, financial,
human and social
resources are needed to
break out of the poverty
trap.






A small percentage of
people in society have
access to a large chunk
of money, resources,
assets and educational
opportunities. The same
people also wield the
maximum power in
society. Women suffer a
double disadvantage.
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module 2

Notes...




module

Analysis of local credit
sources

module aim:

The purpose of this module is to identify various credit sources
accessible to the poor, analyse their advantages and disadvantages,
and hence, to deduce the need for an alternate source of credit.
The concept of an SAG is also briefly introduced in this module.

module summary

session one

Why do the poor borrow?
What kinds of credit sources

do the poor need?
Materials Required: Chart Paper and
Markers

1 hour 30 minutes

session two

What are the sources of
credit that you know of?
What are their advantages
and disadvantages?
Materials Required: Chart Paper and

Markers
1 hour

session three

Matrix Ranking Exercise of

existing sources of credit
Materials Required: Chart Paper,
Markers, or a Clean Floor Area, Chalk
and Stones, Seeds or Sticks for Ranking
30 minutes

session four

How is an SAG a suitable

source of credit for the poor?
Materials Required: A film on SAGs'
1 hour

' $ee Resource and Reference List.







Stop and Check!
Participants should be able to list out the characteristics of a credit delivery system,
which would benefit the poor.

N kW=

Food

Clothing

House construction
House repair
Education

Marriage
Agricultural inputs
Pilgrimage






Materials Required:
o  Chart Paper and Markers

Other Preparation:
‘s Before the training programme gather information about formal and informal
sources of credit in the village.

Content:
¢ An analysis of the advantages and disadvantages of existing credit sources in the
village.

Learning Process, Methods and Activities:
¢ Role-play, Group Discussion, Brainstorming and Guided Dialogue

Key Questions: “What are the sources of credit that you know of?” “Where have
you and your family borrowed from in the past year?” “Where have others in your
village borrowed from?”

Key Question: “What in your view are the advantages and disadvantages of each of
these credit sources?”

Role-plays:
¢ Bank Transactions: Select three participants, one to play the Bank Manager, another

aMiddleman and the third a Poor Loan Applicant. Ask them to enact a typical
scenario encountered when a poor person applies for a loan at the local bank.

» Transactions with a Cooperative Society: Select two participants, one to play a
Poor Loan Applicant, another to play the Secretary of the Cooperative. Ask them
to enact a typical scenario encountered while applying for a loan at the

cooperative society.
¢ Transactions with a Big Farmer: Select two participants, one to play a Big Farmer

and anotherto play a Poor Person in need of a loan. Ask them to enact a typical
scenario at the farmer’s house.

Key Questions: “What have you learnt from the role-play?” “Was it true to life?”
“What was good, about each transaction, what was not so good?”

From the above discussion, list out all the credit sources and their advantages and
disadvantages.
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SAG, the concept

module aim:

The purpose of this module is to communicate the need for people
to take a lead in development activities so that they have ownership
of these processes. This in turn will result in the proper use of
money to achieve their purposes - with minimum costs and in a
sustainable manner. The module also aims to introduce the
concept of Self-help Affinity Groups, which is one of the major
instruments in the strategy to foster participation and
empowerment. The module describes the structure and functions
of an SAG and explains the rationale behind the structure and

functions.

module summary

session one

Introduction and recap

of previous modules
Materials Required: Chart Paper
and Markers

30 minutes

session two

An alternate model of

development

Materials Required: Chart Paper,
Markers, Picture of the
Development Cycle

30 minutes

session three

What is a Self-help
Affinity Group? What
kind of membership

should an SAG have?
Materials Required: Chart Paper,
Markers and Pictures

1 hour 30 minutes

session four

Why do we need an SAG?
Materials Required: Chart Paper,
Markers and Matchsticks

1 hour 30 minutes

session five

Aims and objectives of an
SAG
Materials Required: Chart Paper

and Markers
2 hours 30 minutes

session six
Structure of an SAG
Materials Required: Pictures, Chart

Paper and Markers
1 hour 30 minutes

session seven

Functions of an SAG
Materials Required: Chart Paper,
Markers, Film on SAGs, a Ball,

a Box of Beads and Pictures

2 hours

Tips to the Trainer: The Module works best as a 2-day residential training; if not hold the
training on two consecutive days. After this training, arrange an exposure visit to a mature and
well-functioning SAG. Learning from peers and observation is often more effective than sessions
conducted by atrainer.

module

Learning

foranSAG.

‘% Explainwhy an

Describethe
sfruCture and
functions ofan

a

vthe
rationale behind
the structure dnd

TOTAL TIME

X

2 days










1. A poor family lives in a
hut which will surely
collapse in the next
MONSooNS.

2. Some officials visit the
village and decide to
build them a new
house.

3. Without consulting the
family they build a
house using materials
which the engineer has
suggested.

4. The house proves to be
50 uncomfortable in the
summer that the family
moves back into their
old hut and uses the
new house as a shed
for their animals.
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5. A poor family lives in a
broken down hut.

6. Some officials decide to
help them to build a
new house.

The officials visit the
family early one
morning and discuss
with them what
materials they wish to
use, the estimate for the
house and the layout of
the house.

The officials are willing
to contribute money for
the materials if the
family supplies the
labour.

7. Thereafter the family is
actively involved in
every stage of the house
construction.

8. A house is built which
serves the family well
for many years.
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1 hour 30 minutes

Materials Required:

Chart Paper, Markers and Pictures

Other Preparation:

The trainer must have a feel of existing ‘affinity groups’ in the village

Content:

A group comprises people who have gathered together for a specific purpose ata
specific place and who share a common interest.

Affinity groups are groups of people bound by mutual trust, respect and affection
who support one another and amongst whom exploitative relationships do not
exist. Affinity groups exist within a community even before the NGO's intervention.
Affinity can also be created. Affinity, however, requires continuous effort on the
part of the group to maintain it, and a programme strategy that supports it. For
example, if the programme strategy favours one member on the basis of literacy,
caste or creed it undermines affinity. Affinity groups do not have a dominant leader
who clings on to leadership no matter what the cost.

Homogeneous groups are groups of people with similar characteristics — caste,
creed, sex, occupation, geographical area, place of origin, language, income levels,
age, etc. For a group to have affinity some degree of homogeneity is necessary, but
this does not mean that all homogeneous groups are affinity groups or vice versa.

Heterogeneous groups are groups of people from different social strata and income
brackets and with differing interests.

The members of affinity groups tend to stay together and provide a space and support
for each other to grow. Affinity groups are far more effective in empowering the
poor than groups of people from diverse backgrounds and with conflicting interests,

A Self-help Affinity Group is small (15-20 members), generally homogeneous, and
related by affinity; it is a group whose members use savings, credit and social
involvement as instruments of empowerment.

Learning Process, Methods and Activities:

Lecture, Sub-group Discussion and Brainstorming

Key Question: “What is a group?”

Show the participants pictures of various groups (see facing page and overleaf):

1.
2.
3.
4.

Atatemple,

At a market.

Working together in a field.

People sitting together under a tree.

Explain the concept of affinity groups. Ask group members for examples of affinity
groups in their village.



A group of people ata
temple

A group of people in a
field

ya
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Key Questions: “Do members of these groups share mutual trust, respect and affection?”
“Do they support each other in times of crisis?”

Explain the concept of homogeneous groups. Once again use examples from the
village.

Key Questions: “What makes groups homogeneous?”

“Are all homogeneous groups affinity groups?”

Ask participants for examples from the village of groups where this may not be true.

Facilitate participants to define a Self-help Affinity Group with the help of the following
questions:

Key Questions: “What does Self Help mean?”
“Have you done any activity together in your village on your own?”

“Can a group that is not bound by affinity form a successful Self-help Affinity Group?
Why? Why not?”

Ask participants to give examples of programmes, which have failed because of the
conflicting interests and lack of trust between people.

Key Question: “What kind of group can become a successful SAG?”

Stop and Check!

Participants should be able to describe a Self-help Affinity Group. Participants should
be able to explain why members of an SAG need to be bound by affinity.

oDy,
< «
. _ UR
Materials Required:
¢ Chart Paper, Markers and Matchsticks “‘O U?~
Other Preparation: 2(3
¢ |nvite members of an older SAG as resource persons for this session.
1 hour 30 minutes
Content:
* The basic idea behind forming a voluntary and homogeneous group which is bound ——
by affinity, is to share responsibility and authority between members so as to achieve
their objectives and remove obstacles to progress that would be difficult to achieve ﬂ
individually. i

Learning Process, Methods and Activities:
* Interaction with Members of a mature SAG, Group Discussion, Brainstorming

and Games
\“ ! "a
Ask the participants to play the fish game. s
Ask the group why they think they need an SAG. Atthis stage, sharing of experiences
by members of a mature group will be useful.
Key Questions (to members of the older group): b

“What has been the benefit to each member of the SAG?”










module 4

- Rotational leadership: Rotational leadership allows for the distribution of power
and provides leadership opportunities to all members. During each meeting, a
different member is selected to preside over the meeting and to deposit the week’s
collections in the bank. All other tasks are also rotated periodically.

- Voluntary in nature: Members attend meetings, save, and participate in all activities
voluntarily.

- Sacially viable institution: An SAG is an affinity group, which has internalised all
the essential features of an institution, namely, a Vision and Mission, sound
Organisational Management, Financial Management, Organisational Accountability,
the forming of Linkages with other bodies, and Learning and Evaluation.

- Democratic nature: The meetings should be managed in such a way that each
member is encouraged to express herself or himself freely and participate effectively
in all SAG proceedings and decision making.

- Non-partisan nature: Members’ personal and political leanings shouid not affect
their relationship with other members and undermine the group’s affinity.

- Informal nature: The SAG need not necessarily be a registered body. However,
for all practical purposes, the SAG operates in the manner of a registered body,
viz., it has an identity, rules and regulations, books of accounts, a minutes book, its
accounts are audited and the leaders are rotated regularly.

- Rules and regulations: The group frames rules and regulations which are required
for its effective functioning. The rules should be accepted, understood and followed
by all, with sanctions imposed by the group for violation.

- Books of accounts: The group opens a bank account in the name of the SAG and
maintains the necessary books of accounts and documents. All accounts should
be regularly audited.

Learning Process, Methods and Activities:

¢ Lecture, Group Discussion, Interaction with members of an older SAG and Story-
telling

To illustrate the need for members to form a homogeneous group narrate the story of
the Arab and the Camel modified here as the Elephant and the Mahout. (See illustrations
on the facing page)

Stop and Check!

Participants should be able to outline the structure of an SAG and explain why this
structure is needed.




One day, a Mahout was
walking through a forest
when it started to rain.

Having found some
shelter, the Mahout
decided to wait until the
rain stopped before
proceeding on his
journey.

Feeling sorry for his
elephant, the Mahout
allowed the elephant to
share his shelter with
him so that the elephant
could protect his head
from the rain.

Slowly, the elephant
inched his way into the
shelter and being the
stronger of the two
pushed the man into the
rain and occupied the
shelter all by himself.

Message: Give lee-way
to someone more
powerful than you and
you may be left with
nothing for yourself.












Games you will use

first group wnII pass the ball | '_ adl:
:t mdlcates that a ioan has been

Piay this game ﬁ:azﬂ Gacth
has collected. Follow the same
this time blow the wh;»sﬁe more
Play this game for exactly ten
collected?

Message: Time is mopey.

Not repaying a loan
and the interest on time
is like carrying an
increasingly heavy
burden. Asthe interest
and principal
accumulate soon the
burden becomes too
heavy to bear.

One side of the hill
(depicting a man
struggliing up a steep
slope) represents a
person trying to repay a
loan in one instaliment;
the other side of the hill
{depicting a man
leisurely climbing up
the steps) represents a
person repaying a loan
in small, easy and
frequent installments.
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How to conduct
an SAG meeting

module aim:

The aim of this module is to impart effective meeting skills to the
participants. Effective meetings also determine the health of the
SAG and therefore this module is one of the most useful and
essential ones. Apart from training the SAG on conducting effective
meetings, the SAG promoting agency must attend meetings of the
SAG to handhold the group, enable quieter members to participate
and provide feedback and clarifications to SAG members. The
meeting is also the forum where exchange of ideas happen both
within the SAG as well as with others.

_Leammg

module summary

o

sess on one

What is a meeting?
Materials Required: Chart Paper,
Markers and Pictures

30 minutes

sess on two

The importance of regular/

weekly meetings
Materials Required: Chart Paper
and Markers

sess on three

Necessary conditions for
conducting a meeting

Materials Required: Chart Paper,

Markers and Pictures
30 minutes

sess on four

How to conduct an SAG

meeting
Materials Required: Passbook,

30 minutes Money (or fake currency), . £
Minutes Book, Savings and Loan R KR TEN AL
Ledgers, Pen, Paper, Chart Paper “TOTAL TIME
and Markers _
1 hour 45 minutes '
3 hours 15 minutes







Key Questions: “Why are regular/weekly meetings important?” “What might happen
if meetings are held less frequently?” “What happens if meetings are irregular?”

Give examples from the experiences of other groups where meetings were irregular.

Stop and Check!

Participants should be able to explain why regular/weekly meetings are important.

A public meeting ina
village.

In most public
meetings, the prominent
people in the village
conduct the meeting,
the poor people actas a
passive audience, while
most women and the
very poor women are
left out of the meeting
altogether,

An informal meeting at
the bus stop.









. Fixedtime

. Fixed day of the week

. Fixed and accessible
venue

. All books, document,
pens, stamp/seal and
their storage box is
available

. Adequate lighting

. Presence of all
members,
representatives and
bookwriter










Roles and responsibilities of
SAG members

module aim:

The purpose of this module is to generate awareness in the
participants about their roles as SAG members and their
responsibilities towards the SAG. The participants must understand
the consequences to the group as a whole, if individuals in the
group do not fulfil their responsibilities. The module is aimed at
developing the SAG’s skills to review and devise the roles of
members and representatives at different stages of the SAG’s life as
well as the members’ roles in other people’s institutions (like
watershed mangement associations or Panchayat Raj Institutions).
The SAG is thus the learning ground for SAG members to
participate in larger public spaces.

This Module is essentially followed by Module 7 “Norms in an
SAG”.

module summary

sess on three

Sess on one

Fulfilling one’s responsibilities  Responsibilities of SAG

in a group representatives

Materials Required: Chart Paper, Materials Required: Chart Paper and
Markers, Pictures and Four Balls Markers

30 minutes 1 hour 15 minutes

session two

Responsibilities of SAG
members

Materials Required: Chart Paper and
Markers
1 hour 15 minutes

Learning
Objectives:

At the end of this
training module
participants will be
able to

Explain the need
for SAG group
members to

fulfil their
responsibilities.

List and describe
the primary
responsibilities of
SAG group
members and
representatives.

TOTAL TIME

X

3 hours










What are the
responsibilities of the
various members of a
family?

Is it a fair distribution
of roles and
responsibilities?

What are the
responsibilities of
students and teachers
in a school?

AR TSRS ST













Note: The division of responsibilities mentioned previously need not be treated as
watertight compartments. However, this is the system followed in most of MyRADA's
groups. Care needs to be taken that the designations used to denote the representatives
do not create power structures within the group. Hence the use of terms such as
‘President’, ‘Secretary’, ‘Talaivar/Talaivi’, ‘Leaders’ needs to be discouraged as far as
possible. While some SAGs in MyraDa use the terms First and Second Representatives. ..
you may simply use the term ‘representatives’.

Learning Process, Methods and Activities:

¢ Brainstorming, Group Discussion and Experience Sharing with Members of Other
SAGs and Energisers

Key Question: “What should the various SAG representatives do to make the SAG
function effectively?” \

Stop and Check!

Participants should be able to list the responsibilities of various SAG representatives.

SAG members should discuss ways in which they can enhance their role and
participation in the SAG, Federation, Community Managed Resource Centre, Panchayat
Raj Institutions, etc. and document the same in their Minutes Book.




Norms in a Self-help Affinity
Group

module aim:

The aim of this module is to facilitate the effective functioning of
the SAG, by helping it to develop rules and regulations that are
appropriate to the needs of the group. Myrapa’s experience shows
that SAGs that develop their norms with understanding perform
better than those groups which merely follow a ready list of rules.
Hence the Module is important in developing a sense of
organisation in the SAG. This Module is typically combined with
Module 6 “Roles and responsibilities of SAG members” and a
shortened version can be repeated at different phases of the SAG’s
life - when different set of rules and regulations become appropriate.
The module aim is achieved if the SAG is able to independently
review and reformulate its norms for functioning.

module summary

session one sess on two
The need for rules and Reviewing rules and
regulations regulations in the SAG
Materials Required: Pictures Materials Required: SAG Minutes
15 minutes Book

2 hours

Tips for the trainer: As this is a fairly long session - use several energisers and provide for
adequate rest breaks. If you wish to combine this topic with Module 6 - “Roles and responsibilities
of SAG Members”, you may shorten both sessions to fit a day’s training cum workshop.

Atthe end of this'




15 minutes

£

Why is there a queue in
a fair price shop?

What would happen if
there was no queue?

Materials Required:

* Pictures

Content:

¢ Rules and regulations are important to ensure the smooth functioning of any
institution.

Learning Process, Methods and Activities:
¢ Group Discussion

Key Questions: “What do you mean by rules and regulations?” “Why are rules and
regulations needed in an SAG?”

Using the pictures, facilitate the discussion by giving examples of rules which are
enforced in society. (See pictures given below and on the facing page)

Key Questions: “Why is there a queue in a fair price shop?”
What would happen without the queue?”

“Why are fixed timings enforced in a school?”

“Why are there rules for controlling traffic?”

“What happens when we break these rules?”

“What are the rules in a family — are all of them fair and just?”

Stop and Check!

Participants should be able to explain the importance of rules and regulations in their
SAG.
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Why are there fixed
timings in a school?
What would happen if

there were no fixed
timings?

Why are traffic rules
enforced?

What would happen if
there were no rules?



















Managing finances

module aim:

The purpose of this module is to impart knowledge of financial
services and the skills of financial management to SAG members.
The strength of SAGs lies in their ability to save, lend their own
funds and later leverage their funds to borrow from mainstream
financial institutions like banks, microfinance institutions and
cooperatives. It is essential that SAGs are familiar with financial
services provided by mainstream financial institutions like banks
and insurance companies. The module therefore stresses on the
importance of savings, lending, borrowing and risk management
(including insurance and group collateral). It is hoped that SAG
members will effectively manage their finances as well as use
mainstream financial services for their benefit.

module summary

session one

The Common Fund and its
components

Materials Required: Chart Paper and
Markers
30 minutes

session two

Managing the SAG’s finances

Materials Required: Chart Paper and
Markers
30 minutes

session three

Prioritising loans
in an SAG
Materials Required: Chart paper and

Markers
2 hours

session four

Basic documentation for
sanctioning a loan

Materials Required: Samples of all the
loan documents
30 minutes

session five

Managing risks

Materials Required: Samples of
insurance policies

30 minutes










1. A Guru once decided
to go on a pilgrimage
and before he left he
called his three
disciples and gave
them each a sack of
paddy and told each
one, “look after this
sack of paddy for me,
let it not be destroyed”.

Role-play: Ask three participants to carry a stone each. One of them gets a small one,
the second gets a medium sized one and the third gets a large one. The small stone can
be lifted easily, the medium sized one without much difficulty but the large stone
cannot be moved.

Message: Managing finances is like lifting stones. If a weak person tries to lift too large
a stone she might end up with a broken back. Therefore do not get into very large
financial transactions too soon. Build up your capabilities to manage finances gradually
and very soon you will be able to handle [arge sums of money. Saving money is the
process of building up strength to managing more money.

Narrate the Dharmapuri Case Study to illustrate why all transactions should take
place during group meetings.

Stop and Check!

Participants should be able to explain practices to be followed for effective common
fund management.

Stories
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2. Now the first disciple

thought that the Guru
would take very longto
return from the
pilgrimage or might
never return. He
milled the paddy and
ate up all the rice,

. The second disciple

fearing that some
animal would eat up the
paddy or some thief
would steal it, kept it
beside him all the time
and even slepton it.
The paddy gradually
deteriorated and was
destroyed.

. The third disciple

sowed the paddy and in
time was able to take
two crops of paddy
producing 20 bags in all
before the Guru
returned from his

pilgrimage.

. Which of the disciples

did the Guru praise
and why?

Message: Money does
not grow by spending
on things that earn no
returns, It does not
grow when kept idle,
Money grows when it is
put to productive use.












Bookkeeping and auditing for

SAG members

module aim:

The aim of this module is to help SAG members to acquire skills
and insights which will enable them to monitor and retain control
over the group’s finances even if they are not literate.

The module only provides the methodology for introducing
bookkeeping in SAGs and does not provide the finer details of

how to maintain each book.

module summary

session one

The need for bookkeeping

Materials Required: ‘Fake’ Money,
Chart Paper and Markers
45 minutes

session two

What are the various books
of accounts? Why are they

needed?

Materials Required: The SAG’s own
Books and Documents, a Sample of
Various Books of Accounts and other
Documents used in SAGs, Chart
Paper and Markers

2 hours

session three

Choosing a Book Writer
Materials Required: Chart Paper
and Markers

15 minutes

session four

Monitoring the Book Writer

Materials Required: Chart Paper and
Markers

15 minutes

session five

Control over the Common

Fund

Materials Required: Chart Paper and
Markers

1 hour

session Six

The need for numeracy
Materials Required: Chart Paper and
Markers

15 minutes

session seven

Financial auditing in an SAG
Materials Required: Audited Statements
of the Self-help Affinity Group

30 minutes

Tips to the Trainer: Use the MyraDa ‘Manual for Finance and Management Systems
of Self Help Affinity Groups’ along with this module.




Materials Required:
¢ ‘Fake’ Money, Chart Paper and Markers

Content:

* Bookkeeping is needed in order to keep an accurate record of all transactions and
decisions taken in the group.

45 minutes Learning Process, Methods and Activities:

® Games and Group Discussion

ob

Ask participants to play the Coin Game.

Key Questions: “Are you able to remember all the transactions that took place during
the game?” “Why does one need bookkeeping?”

Stop and Check!
Participants should be able to explain why bookkeeping is important,

distribute ‘fake’ money
ch money she has
o dgain until the
Nﬂw ask the

e m@he course
Ahat tmg’rrt hap}:fén transﬂﬁmns are  recorded in an
‘wm@mw that have taken place?

mbered after a while and

NiTE Materials Required:
* The SAG’s own Books and Documents, a Sample of Various Books of Accounts
8 and other Documents used in SAGs, Chart Paper and Markers
Content:
2 hours

¢ The following are the books used to record transactions in an SAG:'

- Minutes book is an important and basic book which contains not only the
proceedings of the group meeting but also the financial transactions which have
taken place on the day of the meeting. It helps the SAG to review the decisions
taken in the previous meeting, action taken and the follow-up required. Itis often
called the “mother book”.

' Different organisations use different books or formats for record keeping. Adapt this session
according to the requirements of your organisation.



- Admission Register contains all baseline information about the member and her/
his family and confirms enrotiment.

- Attendance Register confirms the physical presence of the members. It helps the
SAG to trace regular absentees and the reasons for their absence.

- Member’s Individual Pass Book confirms the cumulative savings and loan position
of each member. The Passbook is kept with the individual member.

- Individual Savings Ledger contains the day-to-day savings of all individual members
of the group. It helps the SAG to know the member-wise savings for the day, for
the month and for the year. Even if a member’s passhook is misplaced, her savings
and loan status may be traced from the ledger.

- Individual Loan Ledger contains all information of loans disbursed to members,
individually, including loan issues, purpose of loan, interest payment schedule,
recovery, outstanding and overdue.

- Cash Book maintains all records of cash and bank transactions of the SAG.

- General Ledger contains the activity wise cumulative balances. For example, from
the General Ledger, one can tell how much has been spent on transportation by
the SAG, how much has been earned from fines, etc. It provides the SAG with
information on the financial position of each activity.

- Receipt Book keeps track of all receipts to the SAG. It is maintained in duplicate,
with the original being issued to the person who has paid the money. This helps
both the SAG and the payer justify that the amount has been received.

- All payments and expenditures of the SAG are routed through the Payment Voucher,
This is retained with the SAG as proof of payment. However, the Payment Voucher
is only a supporting document. The payment itself is made against bills or against
an expenditure statement signed by the recipient of the payment.

- A Demand Promissory Note is taken from the borrower as security for the loan.

- Supporting documents, related to various financial transactions and decisions made
by the group and all correspondence should be filed in the Documentation File.

- Bank Pass Book / Challan / Cheque Book are required for conducting bank
transactions.

*
- Local Contribution Register provides information of funds mobilised at the local
level either in cash or kind for various programmes.

- Stock Book contains information of materials (e.g. raw materials for a production
activity) received or issued and balances, along with their material value.

Learning Process, Methods and Activities:
¢ Lecture, Group Discussion and Energisers

MYRADA SAG MANUAL
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Leadership

module aim:

The purpose of this module is to generate awareness amongst
participants on the need for leaders who trust and respect others,

wha have a vision, and who encourage everybody’s participation
in the SAG. The module also communicates the importance of
periodic rotation of leaders in an SAG. The aim of the module is

Learning
Objectives;

also to develop the SAG’s leadership position in the larger
community and to change the way leadership is expressed - from
autocratic forms to consultative and just ones.

module summary

session one

Leadership in an SAG
Materials Required: Bricks or
Matchboxes, Scissors, Glue, Chart
Paper and Markers

1 hour

session two

Leadership styles

Materials Required: Chart Paper,
Markers, Four Glass Tumblers, Water,
Sugar, Clay and a Big Pebble

1 hour 30 minutes

® Explain
leadership it an
SAG.

session three

Characteristics of a good

leader

Materials Required: Chart Paper and
Markers

1 hour

session four

Rotating leadership functions
Materials Required: Pictures, Chart
Paper and Markers

30 minutes

4 hours



ob

ol e

N
LT

Materials Required:
® Bricks or Matchboxes, Scissors, Gum, Chart Paper and Markers

Content:
¢ Leadership is needed to:

- meonitor and improve upon the group’s performance.

- coordinate all the group’s activities.

- nurture the group’s interpersonal relationships.

- ensure that all members participate in the group’s activities.

- take initiative in establishing linkages with external organisations.

- provide strategic direction to the group.

- represent the SAG in various bodies like federations, CMRC, PRls, etc.
- express and interpret the group’s vision.

Good leadership helps to bring out the best in everybody.

Learning Process, Methods and Activities:
¢ Games, Brainstorming and Group Discussion

Divide the participants into groups of five and ask each group to undertake any one

of the following games:
- TowerBuilding

- PaperCutting
After the exercise, ask the participants to review what happened during the game.

Key Questions: “Who was taking on the mantle of leadership at different stages in the
game? How did this help or hinder the group in performing the task?”

Key Question: “Why do we need leadership in an SAG?”

Stop and Check!

Participants should be able to describe good leadership and explain why leadership
is needed in an SAG.




Materials Required:
¢ Chart Paper, Markers, Four Glass Tumblers, Water, Sugar, Clay and a Big Pebble

Content:
* There are several leadership styles, which a leader may exhibit.

1. An Autocratic Leader is selfish, bossy, with a closed mind, dictatorial, dominating,
and an egotist. An autocratic leader frequently tends to exhibit his/her superiority
over others.

2. A Dummy Leader is a leader only for namesake. (S)he is weak, irresponsible, and
does not like to take risks. A dummy leader often gets cornered, finds fault with
others and does not take a consistent stand. A dummy Jeader has no backbone and
is manipulated by others.

3. An Anarchic Leader is one in whose group there is always argument and where
everybody (or nobody) is the leader. An anarchic leader is negligent, promotes no
mutual understanding in the group (in fact (s)he often promotes dissidence)} and
takes little initiative in providing leadership.

4. A Democratic or Participatory Leader functions like a genuine people’s
representative. (S)he is participatory, respectful, responsible, impartial and
supportive. A democratic leader also helps promote new leaders in a group.
Democratic leadership is essential for an SAG.

Learning Process, Methods and Activities:
¢ Sub-group Discussion, Role-play and Exercises

Exercise: Take four glass tumblers and fill them with water. Ask the participants to put
the pebble in the first glass, some water in the second, some wet clay in the third and
sugar in the fourth glass. Ask them to explain what happened in each case. The pebble
represents the autocratic leader, who is dominating and does not mingle with the
water (representing the group). Adding water to the second glass represents the effect
of a dummy leader on a group; there is no difference between the leader and the
others in the group. The wet clay in the third glass represents the anarchic leader who
often promotes chaos and dissidence in the group, making clean water muddy. The
group is spoilt just as the water gets muddy. The sugar in the fourth glass represents
the democratic or participatory leader who mingles with the group, enhances its
functioning {(sweetens the water), but is quite invisible and functions like a genuine
people’s representative.

Ask participants to do a role-play portraying various styles of leadership.
For example, assign the role of an autocratic leader to one of the participants and ask

the group to discuss a mock problem in the SAG, say, the low attendance of members
in weekly meetings.
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All the members are
seated in a cart and the
two representatives are
trying to pull the cart.
This is hard to achieve
as the burden is solely
on the shoulders of two

people.

The representatives are
seated on the cart and
all the other members
are pulling the cart.
This is inappropriate as
it symbolises the
domination and
cornering of benefits by
afew.

In all the pictures described below, the cart represents the SAG.




Using the pictures (given above and on the facing page) discuss the following with
the group.

Key Questions : “Why should leadership be rotated in an SAG?” “How frequently
should ieaders be rotated?” “Why should new leaders be appointed six months in
advance of the retirement of the old leaders?”

Ask participants to play the Triangle Game.

Stop and Check!

Participants should be able to state why leadership needs to be rotated amongst
members of an SAG. Participants should be able to explain why new leaders should
be appointed six months before the expiry of the term of the old leaders.

Games you will use
The Triangle Game: Draw tather large trianglé on the floor 5o i
the pmcipanas_can rvio the tiang Bieen' point

al m&%
the pamcrpants to stepy the i it
Once all of them are acc@thmodam&
to the second s&cﬂ . 3

All the members are
pushing the cart with
the representatives
helping with the
steering of the cart.
Everybody takes turns
with the steering. This
is how itmust be in an
SAG.







Consensus or collective
decision making

module aim:

The purpose of this module is to communicate the importance of
consensus or collective decision making to the participants and
to equip them with the skills involved in arriving at a consensus
or collective decision in the SAG. This module is essential as it
seeks to develop a very unconventional form of decision making
in our society - making decisions the outcomes of thoughtful
processes rather than by authority or tradition. The module should
follow any training on Module 13 “Conflict Resolution” and as a
stand-alone module it can be conducted if there are signs of
domination or otherwise ineffective decision making in the SAG.

module summary

session four

Exercise in collective

session one

What is a decision?

Materials Required: Chart Paper and
Markers
15 minutes

session two

How groups arrive at
decisions

Materials Required: Chart Paper
and Markers

30 minutes

session three

Why consensus or
collective decision making
Materials Required: Pictures, Chart
Paper and Markers

30 minutes

decision-making

Materials Required: Chart Paper and
Markers

1 hour

session five

Recording decisions taken
in the SAG
Materials Required: The SAG Minutes

Book
15 minutes

Learning
Objectives:






MYRADA SAG MANUAL

Various ways in which groups arrive at decisions are:’

- The Unspoken: ‘I think we should introduce ourselves’... followed by silence from
the rest of the group. In this case, nobody agreed with the proposal to introduce
themselves and the group decided not to take up the proposal but instead of saying
so explicitly, expressed their disagreement through silence. (Group Decision by
Omission)

- The Self-Authorised: ‘f think we should talk about oursefves;  am....” Here one
person has decided that group members should talk about themselves and has
proceeded to implement the decision without consulting the others. (Decision by
One)

- The Hand-Clasp: ‘Maybe we could talk about our families’..."Yes, that’s a good
idea.” Here two people in the group have decided that the group should discuss
their respective families without consulting anybody else in the group. (Decision
by Two)

- ‘Does anyone object’ or ‘We all agree’ (Decision by a Minority on behalf of the
Others)

- Voting: Decision by Majority

- Consensus or Collective Decision-making: Essential agreement (not necessarily
unanimity) by all by exploring in detail different opinions and positions.

Different decision making styles may be used in different contexts. For example, in a
crisis situation requiring quick action by the group, a one-person decision may be
necessary. However, in normal situations collective decision making is often the most
effective since experience has shown that such decisions stand much more chance of
being implemented. It is important for the SAG to decide on rules for decision making
under different circumstances, e.g., “Who should decide in the case of an emergency
and how should such a decision be informed to other SAG members?”

Learning Process, Methods and Activities:
¢ Lecture and Group Discussion

Describe various decision making styles, giving examples.

Stop and Check!

Participants should be able to describe various styles of group decision making.

' Adapted from * Training of Trainers, A Manual for Participatory Training Methodology in
Development’, PRIA, 1994,




oby
S %

G

Z
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Materials Required:
® Pictures, Chart Paper and Markers

Content:

e Consensus or collective decision making is important so that members ‘own’ the
decisions made. The decision then becomes not just that of one person but that of
the whole group.

Learning Process, Methods and Activities:
o Story-telling and Group Discussion

Stories: Selling the Donkey, the Blind Men and the Elephant, the Monkey and the
Cats, the Donkeys and the Hay (See illustrations on facing page and overleaf)

Key Question: “Why do we need to take decisions collectively?”
Indicative Answers are:

* Sothat responsibility is shared. This cannot happen effectively if the decisions are
not made by all the members.

* Fortransparency and clarity.
¢ To avoid conflicts.
¢ To increase participation of individual members in the SAG.

¢ For better relationships between members in the SAG.

Stop and Check!

Participants should be able to explain why consensus or collective decision making is
important.










After a long time, sense
dawned and they both
walked together to one
pile of hay at a time and
ate the pile together.

Message: Collective
decision making is vital!










module 11

Notes...













Once aflock of birds
were caught in a
hunter's net. For a long
time they tried to escape
from the net, but they
did not succeed. Soon
they saw the hunter
approach. At that
instant, one of them had
abrilliant idea....

As the hunter came
closer they all flapped
their wings together
and flew away with the
net.

Message: Unity is
strength.
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The Beehive and the
Ant-hill are living
examples of how we
may work together as a
united collective.
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Conflict resolution

module aim:

The purpose of this module is to generate awareness amongst
participants that conflict is natural in any group, that it will arise
in the SAG and that it is possible to discuss conflict openly and to
resolve it. Unresolved conflict may result in a situation where each
person suspects the other and refuses to listen or share.

This module also attempts to develop basic conflict resolution
skills in the participants. These skills will be further built up as the
group gains experience in handling conflict. This topic is essentially
accompanied by Module 11 on “Consensus or Collective
Decision Making”.

module summary

session one session four
What is a conflict? Why do Steps in solving conflicts

conflicts arise? Materials Required: Chart Paper and
Materials Required: Chart Paper, Markers
Markers, Different Coloured 45 minutes

Cellophane Paper and a Tea Cup
1 hour 15 minutes

session five

Dangers while resolving

session two

Unresolved conflict
Materials Required: Chart Paper and
Markers

30 minutes

sess on three

Different approaches to
dealing with conflict

Materials Required: Chart Paper and
Markers
1 hour

conflict

Materials Required: Case studies of
unresolved conflicts
30 minutes

Tips to the Trainer: This module should be followed by Module 11 - “Consensus or Collective
Decision Making”. The two modules can be combined and completed in a day’s time. Very
often there may be a real conflict in the group and thus the module may take more time to
complete.

Learning
Objectives:

At the end of this
training module
participants will be
ableto

Explain that
conflicts are
natural and
inevitable in the
lives of
individuals and
groups.

Explain why
unresolved
conflict is-harmful
to the group.

Describe different
approaches to
conflict
resolution.

Explain which of
these approaches
is the most
effective and
why.

Take steps to sort
out existing
conflicts in the

group.
TOTAL TIME

z.

4 hours



















The singing woke the hosts who began to dance to the music. They danced
all night and in the moming thanked the older brother for the good time
he had given them. Out of happiness; they presented hith with anexpensive
necklace.

The brothers then proceeded on their journey and on the way the younger
brother demanded that the necklace’be giveri to him. He said that without
his snoring the older brother would have never sung and therefore never
have got the necklace. The necklace was therefore his. The older brother
said that the necklace was a reward for saving his brothier’s life. They
began to quarrel.

Who should get the necklace? There are no correct answers but emphasis
should be laid on the process 6f conflict resolution.

Materials Required:
* Case studies of unresolved conflicts.

Content:
* We should watch out for the following eventualities during the process of conflict
resolution:

1. “Yesterday'’s solution is today’s problem”: It may sometimes happen that one has
only tackled conflict in a stopgap fashion. In this case, though the conflict may
appear to have been resolved, it will come back in greater strength after a while,
For example, if two members have a tendency to get into verbal duels with each
other, the group may decide that they will not allow them to sit beside each other

There was once a
coconut tree which had
its roots on one
person’s land, but the
coconuts fell on his
neighbour’s roof. The
neighbour claimed
ownership of all the
coconuts, which fell on
his roof. Whom do the
coconuts belong to?
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Communication

module aim;

The purpose of this module is to help participants to communicate

more effectively with each other as members of a group and to

improve the quality of interaction between SAG members, external

institutions and other people. Learning

Objectives:

module summary

session one sess on three

What is communication? Successful communication

Principles of successful with institutions outside the
communication SAG

Materials Required: Chart Paper and Materials Required: Chart Paper and

Markers Markers _
1 hour 30 minutes 1 hour .

sess on two

Successful communication in % L
the SAG LI%E
Materials Required: Chart Paper and

Markers
30 minutes










Learning Process, Methods and Activities:
* Lecture, Role-play and Group Discussion

Role-play: Ask participants to sit in a straight line and conduct a group meeting. Is this
an effective way of communicating as a group? Ask participants to sit in a disorderly
circle with some people sitting behind the others. Does everybody get a chance to be
seen, to speak and be heard in this manner?

Ask everybody to speak simultaneousty on a given topic. Is the discussion fruitful?
Ask everybody what was discussed in a meeting that took place one month ago.
Key Question: “Why is it important to document discussions and decisions?”

Key Question: “What will happen to a discussion if everybody is not given a chance
to voice his or her opinion?”

Key Question: “Are there any rules and regulations in your group that support effective
communication?”

Stop and Check!

Participants should be able to describe and justify nomns for successful communication
inan SAG.

Materials Required:
¢ Chart Paper and Markers

Content:

¢ Before approaching anybody outside the SAG for information or assistance, keep
all the documents and information you may need during the meeting at hand and
prepare yourself through discussions in the group. Keep yourselves and your
documents neat and tidy. Introduce yourself, your SAG and the village you are
from when you begin the meeting. State the purpose of your visit, As far as possible,
try to fix an appointment prior to the meeting. If somebody in a position of authority
is being unreasonable or uncooperative, politely withdraw and discuss in the next
group meeting as to what further action may be taken.

Learning Process, Methods and Activities:

¢ lecture, Group Discussion and Role-play

Role-plays:
1. One of the participants is a Bank Manager and the others approach her/him
for a loan for the SAG.

2. The trainer is the BDO and a participant approaches him/her for financial
assistance to dig a well.
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Building credit linkages

module aim:

The purpose of this module is to familiarise SAG members with
the terms, conditions and procedures involved in obtaining a loan
from a financial institution, e.g., a bank or a microfinance
institution, and to help them analyse their creditworthiness. The
design of this module is suitable for a group which is planning to
avail a loan for the first time. The module also helps to build the

group’s confidence to approach a financial institution.

module summary

ses on one

The need for

bank linkages

Materials Required: Chart Paper
and Markers

30 minutes

session two

Is the SAG creditworthy?
Materials Required: Chart Paper,
Markers and MYRADA RMS Paper
30B

1 hour

Tips to the Trainer: An SAG may link with various types of financial institutions for loans, such
as banks, cooperatives and microfinance institutions (MFls). However as a majority of MyRapa’s
SAG credit linkages are with banks, this module has been written keeping banks as a focus. The
module may be suitably modified to suit other institutions like Sanghamithra which is a

microfinance institution (MFI).

session three

Terms, conditions and

procedures for a bank loan
Materials Required: Chart Paper and
Markers

1 hour

session four

A mock visit to the bank
Materials Required: Chart Paper and
Markers

30 minutes

Learning
Objectives:

Atthe end of this
training module
participants wili be
ableto

Describe why it is
useful for the Self-help
Affinity Group to link
with a bank.

Describe the
documents required for
obtaining a bank loan.
Describe the terms on
which the loan is
available.

Explain that the foan is
to the SAG as a whole
and not to individuals
in the group. Explain
thatthe group is a
collective guarantor for
the loan and therefore,
can fix its own rate of
interest whers it lends-
to its members,

Explain why it is
necessary to plan well
in advance for a bank
linkage.

Analyse the SAG’s
creditworthiness when
borrowing from a bank

TOTAL TIME

z

3 hours













Building a vision

module aim:

A vision is a picture of an organisation in the long term. Every
institution must possess a vision of its own, in order to direct its
energies and bring about positive and sustained change. Myraba
believes that people must be their own change agents, and this
module is a smali but concrete step in this regard.

module summary

session one

Discovering the strengths of
the SAG members

session three

Dreaming a bright future
Materials Required: Chart Paper and

Markers
2 hours

Materials Required: Chart Paper and
Markers, Crayons and Poster Colours

2 hours 30 minutes

. session four
session tWO How to make dreams come

Discovering the strengths of true
the SAG Materials Required: Chart Paper and

Materials Required: Chart Paper and Markers
Markers, Crayons and Poster Colours 2-3 days
1 hour 30 minutes

Tips to the Trainer: The Appreciative Inquiry approach has been used in this module, Trainers
must be familiar with the approach in order to facilitate the sessions. The sessions are also best
facilitated in a team of at least two persons, one of whom is familiar with the SAG.

Record all results of the exercises on paper so that the SAG can preserve the same for the years
to come, Hence wortking on the blackboard is not recommended unless all that is written or
drawn is transferred to paper immediately.

Once the SAG has articulated its vision, all members must sign on it and it must be displayed
during their future meetings. In case the SAG also has a *“Dream Book” of its own then the
vision may be recorded in this book. Refer Module 17 “Setting goals and managing projects” for
action planning frameworks.

You can download the Myrapa/lISD field guide “The Positive Path - Using
Appreciative Inquiry in Rural Indian Communities” for more information at
hitp://www.iisd.org/pdf/2001/ai_the_postive_path.pdf
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Materials Required:

¢ Chart Paper and Markers, Crayons and Poster Colours

Content:

* While individual SAG members have their own strengths, the SAG as a collective
has strengths of its own. Some of these are directly a result of individual members’
strengths, but some others are due to the unity of the group itself. These strengths
contribute to the success of the SAG.

Learning Process, Methods and Activities:
» Storytelling, Sub-group Discussion, Guided Dialogue and Drawing.

Key Questions: “Tell us a story of a time/event/achievement of your SAG that you are
proud of.”

Ask the participants to bring out the strengths and positive aspects that were visible
in the story. Select certain key strengths discovered and explore them further. Examples
are given below:

Divide participants into groups of two and ask them to discuss the following:

“Tell us about an event when the representatives of your group took on extra
responsibilities to see that your group’s goals are achieved.” (to explore leadership)

“Tell us about a story of a time when you were able to support a member when she
was in great distress.” (to explore mutual support, compassion)

“Tell us about a story of a time or event when you felt your life changed for the
better because you had joined the SAG.” (to explore impact on lives)

Similarly you can explore issues like accountability, good financial management,
credit plus (like education and health), respect from the community, lobbying etc.

Atthe end of each story ask the participants what they think are the strengths of the
SAG or individual members or the circumstance. Record them on chart paper.

Key Question: “Draw a picture of the best aspects of your SAG.”

Ask the participants to draw pictures of the best time or the greatest achievement of
their SAG on chart paper. Experience shows that pictures speak for themselves and
the participants have a strong sense of identity with their pictures.

Restate the strengths discovered in the group through stories and pictures.

Conclude by stressing that the SAG has several strengths within itself and in each of
its members,

Ask them how they felt about the exercise. Did they discover something new about
themselves and their SAG? Can they explore more of their strengths on their own?

Stop and Check!
Participants should be able to articulate the key strengths of the SAG.
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1 hour 30 minutes













The simple action planning format shown in Module 17 “Setting goals and managing
projects” can be used for this exercise. In younger groups the facilitators’ presence is
required for longer periods than in older groups. However the following aspects must
be included:

¢ How do we display our vision so that we are constantly reminded of them?
How do we share our group’s vision with our families and the village in general?
(the SAG’s anniversary may be a good forum for such sharing)

* When do we review our vision next? How can we keep improving on our
vision all the time?

Stop and Check!

Participants have clearly outlined all the activities and responsibilities for achieving
their visions, The action plan also includes plans for vision review and further planning.

Tips to the Trainer: All subsequent training modules should be conducted with an orientation
towards the vision for the group, which the SAG has developed in this module. For training in
the skills required for planning and implementing the vision refer to the Module 17.

An SAG Federation
drew its vision - where
it wanted to become
like ‘water’ - life giving
and useful. This water
could then irrigate the
fields - the individual
SAGs as well as other
institutions in their
villages






Setting goals and managing
projects

module aim:

The purpose of this module is to facilitate participants to set goals

for their own lives and for the SAG and implement them

successfully. During the process of this training module,

participants will develop a clear set of goals for the group to achieve

their visions. The module imparts simple project managment skills el of

to SAG members in order to implement their group’s goal or vision. o
module summary _ableto

sess on one session five

What is a goal? Why set goals? Planning and implementation
Materials Required: Chart Paper and Materials Required: Chart Paper and

Markers Markers
15 minutes 2 hours .
session two session SiIX
What is a project? Steps in Monitoring and evaluation
managing a project Materials Required: Action Plans
Materials Required: Chart Paper and developed in the Previous Session
Markers 30 minutes
30 minutes
. h session seven
session three Recap of the project cycle
SMART goals Materials Required: Chart Paper and
Materials Required: Chart Paper and Markers
Markers 15 minutes TOTAL
30 minutes g
session four & roure
Setting goals and selecting
options

Materials Required: Chart Paper, Markers,
Minutes Book of the SAG and its vision
1 hour
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Materials Required:
¢ Chart Paper and Markers

Content:

¢ All goals should be ‘SMART": Specific, Measurable, Achievable and Action-oriented,
Relevant, Time and Resources Bound

- Specific: A goal needs to be specific to be helpful. Let us take two examples,
SAG-A mentions its goal as increasing its common fund; SAG-B says its goal is
to increase its common fund to reach Rupees five lakhs in three years. Which
one is more specific?

- Measurable: The goal stated should be measurable in concrete terms: E.g. We
cannot easily measure SAG-A’s goal or achievement,

- Achievable and Action-oriented: Goals should talk of objectives that the goal
setter is able to implement. E.g. “Our SAG will win a lottery” is a goal that is not
under the control of anybody. Goals should talk of actions that the goal setter
will take or can positively influence.

- Relevant: A goal should be relevant to the goal setter. Is increasing the common
fund important to the SAGs?

- Time and Resources Bound: Goals must be achievable within a definite time
period and with the resources potentially available to us. Is Five lakhs a
reasonable amount for three years. Can the SAG do better or is it unreasonable?

Goals must also be understood by all the goal setters and by ali the stakeholders
involved in the pursuit of the goal. Examples of some SAGs’ goals are:
¢ All young children of SAG members shall attend school at least upto high school.

* The SAG shall develop regular linkages with institutions such as government
departments and banks and shall interact with them at least twice a year,

® The SAG shall increase members’ capacity for credit absorption through skill
training and counselling.
¢ AllSAG members shall be literate and numerate within three months.

Learning Process, Methods and Activities:
® Lecture and Group Discussion
Describe, with examples, some SMART goals for an SAG.

Ask the participants for a few examples of goals. Help them to analyse if the examples
they have given are SMART goals.

Ask participants to study their vision (which is a long-term goal - say 5 years) and
break-down the vision into a set of SMART goals that can be achieved in the short-
term (6 months to 1 year) and medium-term (1 to 3 years).

Stop and Check!

Participants should be able to give examples of SMART goals. They can break down
their vision statements to a series of goals.
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SAG self-assessment

module aim:

The purpose of this module is to communicate the need for SAG
members to periodically assess their group. During this module,
participants will be equipped with the necessary skills and
framework for assessing their SAG. Participants may conduct a
self-assessment exercise at any time in the life of the group. What
is important to remember during the exercise is that it is not only
the rating that is important but also the process through which the
rating has been done. This process provides an opportunity for
the SAG to look inwards and to analyse its strengths, weaknesses
and opportunities as a group.

module summary

session one session three
Looking inwards Analysis of loan use patterns
- why Self Assessment? Materials Required: Data on Loan Use
Materials Required: Chart Paper Patterns in the SAG (either in the form of
and Markers achart or on a transparency), Overhead
30 minutes Projector (if transparencies are being
used)
1 hour

session two

A Self-Assessment Exercise

Materials Required: Chart Paper,

Markers, Self Assessment

Indicators, MyraDA RMS - 33

4 hours 30 minutes / ey g
)

18

Learning
Objectives:

Atfhe end of this
training modile
participants will be
able to

3 SESSM

asse:&sment
exercise in their

group.

TOTAL TIME

Z

6 hours






















SAG graduation

module aim:

Every SAG must gradually decrease its dependence on the NGO
and eventually graduate into being a self reliant and independent
institution (while at the same time establishing supportive linkages
with other organisations). The purpose of this module is to
communicate to participants the need for an SAG to develop into
a self reliant institution and to help them to assess to what extent
their SAG has been able to achieve this. This module is more
effective when conducted immediately after a self-assessment
exercise (Module 18) and a visioning exercise (Module 16).

While the framework for both the Self-Assessment and SAG
Graduation is the same, self-assessment exercise is a regular/fannual
exercise and this module can be a one-time input that helps to
analyse the results of the self-assessment as well as put the question
of self-reliance into perspective and discuss the possibilities of
federating the SAGs.

module summary

session one session three

Essential features of an Is our SAG a self-reliant

institution institution?

Materials Required: Chart Paper and Materials Required: SAG Books of

Markers Accounts, SAG Assessment Reports,

1 hour 30 minutes Questionnaire on SAG Assessment from
MyrADA RMS 30

30 minutes

session two

Why should an SAG function
independently?

Materials Required: Chart Paper,
Markers and Pictures
30 minutes

Tips for the Trainer: A very useful reference and resource for Modules 18 and 19 is the Field
Guide by World Neighbours: Gubbels, Peter and Koss, Catheryn (2000) From the Roots Up:
Strengthening Organizational Capacity through Guided Self-Assessment. 2™ Ed.: World
Neighbours Field Guide. Oklahoma, USA. http://www.wn.org
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Just as a sapling needs
care and nurturing
when it is young but
grows into a strong and
self-reliant tree in a few
years which bears fruit
and provides shade to
others, 50 it is with an
SAG.

When a child is young
it needs the care and
support of its parents,
As it grows into an
adult, the adultin turn
becomes a parent who
stands independent and
provides care and
support to others. And
s0 it is with an SAG.

—
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module 19

Notes...




Linkages with other |
institutions '

module aim:
The purpose of this module is to communicate to participants
that no institution can function and survive in isolation, and also Learning

to help build the networking skills of the participants. Objectives:
module summary At the end of this
training module
participants wilf be
able to
sess 0 one sess on three S
What are linkages? Why link  Criteria for building linkages : g:gm:¥oaﬂnk
with other institutions? Materials Required: SAG Assessment wiﬂ‘\ other
Materials Required: Chart Paper and  Reports, Reports and Documents of the institutions.
Markers Group, {RMS Paper 30 A, B, C for R
1 hour facilitator’s reference), Chart Paper and ¢ Analyse current
Markers and potential
30 minutes SAG linkages.
sess on two «  Describe some of
. the criteria an
Evaluating the SAG’s current SAG must fulfil
and potential linkages before linking
Materials Required: Chart Paper, with other
Markers and Scissors institutions.
1 hour
TOTAL TIME

=

2 hours 30 minutes

Tips to the Trainer: Refer to MyraDa RMS paper 31 — “Building Institutions’.







& e
Materials Required: "E ‘Q'A

¢ Chart Paper, Markers and Scissors

Content: Z

» Analysing existing SAG linkages and planning for new linkages.
1 hour

Learning Process, Methods and Activities:
¢ Group Discussion and Chapati Analysis.?

Ask participants to do a chapati analysis depicting the relationship their SAG currently
shares with other institutions in their environment.

Ask participants to do a chapati analysis depicting the relationship they would like
their SAG to share with institutions in their environment,

Key Question: “How can we enable the SAG build a better relationship with institutions
which are important to the SAG but not close?”

Key Questions: “What are the institutions that your SAG needs to link with on a
priority basis? Why does the SAG need to link with these institutions (discuss each
linkage separately}? How do you plan to initiate these linkages?”

Stop and Check!

Participants should be able to analyse existing SAG linkages and plan for new linkages
whenever necessary.

Chapati Analysis for Linkages
Part A: Current Linkages:

Ask the participants ¢ Jist out ma&ﬁu%tms &1&% ttmy th%nk ﬁ shoufd have
linkages with on paper  the large chapatis-denote
important institutions and sraalher

Ask participaiits to place
chapati ~ stronger the ﬁnkage-
Analyse if the linkage ‘with an
Part B: Potential and
to be ideally”. D
the SAG work
important ones?’

? See note on PRA Exercises in Appendix 1 and the book Schiirmann, A, (2002) Participatory
Impact Monitoring of Self-help Groups and Watersheds: A Users” Handbook.






Federation of SAGs

module aim:

This module aims to create awareness among participants on the concept
of federating and explain the structure and functions of federations so that
SAGs can make informed decisions on how to manage this body. This
module deals with small federations of upto twenty SAGs only and they
do not involve in financial intermediation.

MyraDA believes that federations should not be built for achieving the
agenda of the NGO, but that they should grow in response to a push or a
need from the primary groups, i.e. SAGs, in order to sustain and remain
relevant. SAGs should play a major role in setting the federations’ agenda.

The cumulative experience of MYRADA’s SAGs networking into federations
has shown that successful federations have a well defined structure,
optimal size, specific functions and certain key management features which
make them distinct. Today SAGs have formed yet another structure called =

21

Learning
Obijectives:

Atthe end of this
training module
patticipants witl be
able to

the Community Managed Resource Centres and the federations are an E xpiam why
essential part of the management and executive of CMRCs. federations
emerged.
module summary *  Explain the concep;
'y . structure, functl()ﬂs,
session one session five and criteria for
What is a federation? Criteria for enrolling in a e’_'“_’"_“?e“'_‘ preiihe
Materials Required: Chart Paper and federation steps |r01. the
Markfers Materials Required: Chart Paper and formation of a
30 minutes Markers fe‘;’leratim.
session two e " Explin the rols
1 1 and responsibilities
Why federate? session six of federation '
Materials Required: Chart Paper and How to federate? members.
Markers Materials Required: Chart Paper and "o S L= g
30 minutes Markers * Arrive at a collective

& 30 minutes
session three E
Structure of a federation $ession seven

Materials Required: Chart Paper and Roles and responsibilities of

;«:)ark?fst federation members
e Materials Required: Chart Paper and
Markers
session four 30 minutes

Functions of a federation
Materials Required: Chart Paper and
Markers

45 minutes

Tips to the Trainer: Refer to Myrapa RMS Paper 32, ‘A Concept Paper on Federations of
SHGs” and RMS Paper 38 ‘Community Managed Resource Centres’.

decision whether to
join a federation or
to form a new one
or to stay out of any
federation at this
point in time,

~ TOTAL TIME

z

4 hours
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Materials Required:
¢ Chart Paper and Markers

Content:

¢ A federation of SAGs is a structure formed by 15-20 SAGs located near one another,
its function is to strengthen and provide support to individual SAGs through regular
interaction. Federations support SAGs gain a greater voice in the local area, help
them learn from each other and to monitor their performance. Federations are useful
for lobbying for local infrastructure and in providing services through the CMRCs.

Learning Process, Methods and Activities:
¢ Lecture and Group Discussion

Stop and Check!

Participants should be able to explain the concept of a federation.

Materials Required:
¢ Chart Paper and Markers

Content:
e SAGs federate for several reasons.

- Tostrengthen individual SAGs by providing a forum for regular interaction and
networking.

- Toresolve any conflicts that may arise within member SAGs.
- To disseminate information to SAGs,

- Totake up community action programmes which are beneficial to SAG members
and the community, which cannot be accomplished by the individual SAGs.

- To lobby with the government and other institutions in support of the poor.

Learning Process, Methods and Activities:
* (Games, Lecture and Group Discussion

Introduce the Sun and Ice Game to the participants (see page 5)
Key Question: “Why should SAGs federate?”

Stop and Check!

Participants should be able to explain why federations have emerged.















Community Managed
Resource Centres (CMRCs)

module aim:

This module introduces the concept of Community Managed Resource
Centres (CMRCs) to SAGs. Despite being a new phenomenon, in 2006,
there were 72 CMRCs representing over 7,000 SAGS on MYRADA's projects.

CMRCs are social-enterprises of 100-120 SAGs and watershed
management associations each. They provide a range of demand-based
services to member CBOs and the larger commmunity by raising funds
through periodic subscription from SAGs, user fees, and donations. CMRCs
arise in the context of withdrawal and role shift of the NGO, reduced
grant funding for development activities, and where SAGs are confident
and empowered enough to manage such enterprises. CMRCs provide
space for CBOs to determine and implement actions for their development
in a sustainable way - without sole dependence on project funding from
the external environment. CMRCs are managed by a committee of
representatives from SAGs and staffed by community resource persons
and a senior MyraDA staff.

module summary

sess on one sess on four

What is a CMRC? How to enrol in a CMRC?
Materials Required: Chart Paper, Materials Required: Chart Paper and
Markers and Myrapa RMS Paper 38 Markers

15 minutes 15 minutes

sess on two sess on five

Need for CMRCs Roles of SAGs & Federations in
Materials Required: Chart Paper and CMRCs

Markers Materials Required: Chart Paper and

15 minutes Markers

30 minutes

session three ) .
session six

Structure and Functions of

CMRCs Roles of the Management
Materials Required: Chart Paper and Committee & CMRC Staff
Markers Materials Required: Chart Paper and
1 hour Markers

45 minutes

Tips to the Trainer: Refer to Myrapa RMS Paper No, 38, ‘Community Managed Resource Centre’
before conducting this training module. '
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Materials Required:
® Chart Paper, Markers and Myrapa RMS Paper 38

Content:

¢ A Community Managed Resource Centre (CMRC} is formed by 100-120 SAGs
living in a compact geographical area, to provide for a range of services and products
that the SAGs feel are essential for their development but cannot be accessed
easily. E.g., SAG training, mobilising welfare schemes, negotiating with Chartered
Accountants for audits, legal counselling, information related to higher education,
health care, etc. CMRCs are operated by community resource persons and a senior
Mrrapa staff and governed by a Management Committee of SAGs. CMRCs have a
full-fledged office in the key town/village in the area. CMRCs require member-
SAGs to pay an annual subscription (usually Rs. 600} which entitles them to services
like training, auditing, conflict resolution and advisory at the CMRC or in their
location. Services, especially those with economic returns are fee-based while
some socially relevant initiatives like health camps for the general public are financed
from local donations, CMRCs only enrol those SAGs that follow the core principles
of the SAG concept. Weaker SAGs can still use the services of CMRCs to improve
their performance and then seek membership.

Learning Process, Methods and Activities:
¢ Lecture and Group Discussion

Stop and Check!
Participants should be able to explain the concept of a CMRC.

Materials Required:
¢ Chart Paper and Markers

Content:
¢ A CMRC may emerge for several reasons (especially during the NGO's withdrawal):

- Toenable local CBOs to develop in a sustainable manner and self-directed way
by responding to expressed and emerging needs of the SAGs to grow and
flourish.

- To lobby with the government and other institutions in support of the poor, To
promote local community development in as many sectors and as many creative
ways as ethically and economically feasible.

- Tostrengthen individual SAGs through capacity building, conflict resolution,
access to information, resource linkages and essential services like skill training
and entrepreneurship and legal counselling

- Toactas asecretariat for the local CBOs - an office of their own.

- Todisseminate information to SAGs and individuals in the larger community.

- Totake up community action programmes which are beneficial to SAG members
and the community, which cannot be accomplished by the individual SAGs.

- —



Learning Process, Methods and Activities:
¢ Games, Lecture and Group Discussion

Introduce the Sun and Ice Game to the participants (see page 5).
Key Question: “Why is a CMRC needed?”

Stop and Check!
Participants should be able to explain why CMRCs emerge.

Materials Required:
¢ Chart Paper and Markers

Content:

Structure of CMRCs

o CMRCs in Myrapa generally have the following structural features (see figure
overleaf):

- General Body: 100-120 SAGs from a compact geographical area form the
General Body (GB) of the CMRC. To ensure that every individual member has
adirect stake in the CMRC only Participatory CBOs (such as SAGs and WDAgs)
can be members of CMRCs and not representative bodies or committees.

- ‘Management Committee (MC): About 10-15 honest, articulate, and energetic
SAG members chosen by SAGs to represent particular zones in the CMRC'’s
operational area. Typically a third of the MC retires every year. They are
responsible for the governance and policies of the CMRC and are accountable
to the GB. They are also the eyes and ears of the CMRC - taking ideas to SAGs
and bringing in feedback and demand for services.

- Chief Executive or CMRC Manager: Currently an experienced and enterprising
Myrapa staff is the executive in the CMRC - answerable to the MC and the GB.
The CMRC Manager manages the office and leads the Executive Team.

- Community Resource Persons (CRPs): Part of the Executive Team, CRPs are
the trainers, master-book writers, legal counsellors, secretaries of the CMRC,
They are typically SAG members or very capable educated local youth - who
implement the CMRC’s activities. They are paid by the CMRC.

- Federations: Federations are an intimate part of the CMRC’s executive arm
{though they are not the primary members of the CMRCs) responsible for service
delivery and communication between the GB and the CMRC. The CMRC enables
several federations in an area to work together on larger issues.

- Other Support Organisations: CMRCs can obtain the support of organisations
like MyraDA and its training centres for their capacity building. Some CMRCs
have local professionals and wellwishers on their advisory bodies.

oby,

1 hour




module 22 |

Emerging Structure of

Functions of CMRCs
¢ Promotion of Community Based Organisations: CMRCs support new SAGs to

form and train SAGs irrespective of who has promoted them in organisational and
financial management, including audits and self-assessments.

Skill training and Counselling: CMRCs organise skill training for SAG members,
local youth and children in traditional and non-traditional skills. They often have
computer training facilities and can help candidates fill application forms and access
funding and material support before/during and after training. They also organise
career counselling, entrepreneurship training and counselling and information
dissemination.

Information dissemination and secretariat: CMRCs gather and disseminate a variety
of information that [ocal people need, e.g., market rates for crops, government
schemes, LPG, employment news, reproductive health and HIV/AIDS, new
technology and farming practices, location of health and education facilities. People
can also obtain various application forms and even fill them up at the CMRC.

Point of purchase for items with no local supply: CMRCs may stock SAG books
of accounts, special equipment, insurance services, fluoride filters, or provide
photocopying services - especially where such products and services in demand
do not have reliable local supply.

Camps and Campaigns: CMRCs organise events for public good - such as human
or animal health camps, HIV/AIDS jathas, rainwater harvesting and toilet
construction campaigns, with the funding and support of local organisations. They
may also run legal aid centres, créches and nutrition units, if necessary.

Linkages and networking with other institutions: CMRCs support their members
to link with banks, microfinance institutions, government departments, private
businesses, educational and health institutions, NGOs and with other CBOs. They
are the single-window for information on linkages.

Management Committee o
P Board of Directors I
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P * F 3 ?\
3 2 i Sk, Network Linkage Support
Executive Team it ' o 3
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Learning Process, Methods and Activities:
¢ Lecture and Group Discussion

Key Questions: “How is a CMRC structured?” “Who are the different people in a
CMRC?”

Explain the structure of the CMRC

Key Question: “What are the typical functions and services of the CMRC?”

Make a list of functions of the local CMRC. Explain that the CMRC being a member-
led organisation, its functions are decided based on the expressed needs of the people.

Stop and Check!

Participants should be able to describe the structure of a CMRC and mention its key
functions.

Materials Required:

Chart Paper and Markers

Content:

[ ]

Only primary organisations of people (such as SAGs and watershed development
associations - where every member participates in the activities of the organisation)
can become members of a CMRC so that every primary member has direct access
to CMRCs. Representative organisations such as committees (watershed committees,
Parent Teachers’ Associations or SAG Federations), individuals and non-member-
based NGOs cannot become members.

Only well-functioning CBOs can seek membership in a CMRC. As CMRCs are
self-run institutions, they require the committed, able and vigilant participation of
members. Poorly functioning CBOs unable to manage themselves cannot be
expected to manage a complex organisation like a CMRC. This will ensure that
mature CBOs will have control over the CMRC and therefore run in a sustainable
and responsive manner. Eligible CBOs are typically over six months old with good
financial systems, trained in basic modules and willing to pay for services (as they
have understood the concept of CMRCs). CBOs that are not up to the mark can still
access services of the CMRCs, improve their functioning and upon favourable
assessment can be admitted as members.

Member CBOs must agree to pay an Annual Subscription to the CMRC - the
membership can be renewed annually if they are satisfied with the services. The
annual subscription entitles CBOs to a set of training inputs, auditing support,
conflict resolution, health camps and counselling services at the CMRC. Other
services and products may have to be paid for.

Typically a mature CMRC has about 100-120 CBOs as members.

Learning Process, Methods and Activities:

[ ]

Lecture and Group Discussion
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Key Questions: “Who can become members of a CMRC?” “Why are only well-
functioning CBOs enrolled in a CMRC?” “What can poorly functioning or young CBOs
do to obtain membership in a CMRC?”

Clarify any doubts about the criteria to enrol in a CMRC.

Stop and Check!
Participants should be able to describe the criteria for enrolling in a CMRC.

Materials Required:

Chart Paper and Markers

Content:
Role of SAGs:

As the General Body: Being the primary members of the CMRC, the role of the
SAGs is to understand the concept of CMRCs, establish the CMRC, regularly select
able and energetic representatives for the Management Committee, monitor the
performance of the MC to represent the needs and aspirations of the member SAGs
and provide objective feedback to the MC on the performance of the CMRC. SAGs
must ensure through their collective strength to make the CMRC accountable and
responsive,

As users of the CMRC’s services, SAGs must pay their annual subscription on
time, pay for other services as decided by the CMRC, ensure that the services
entitled to them are accessed and used well. They must suggest new services and
products that can be offered by the CMRC and provide constructive feedback on
the quality/cost of services provided by the CMRC.

As members of the larger community, the SAGs must create awareness among
non-members about the services provided by the CMRC, identify youth who can
be either resource persons or start new enterprises, and enable poor women who
are not in SAGs to also organise through the CMRC.

Role of Federations:

Federations of SAGs, though not primary members of CMRCs, are another
representative body of SAGs and therefore must work towards the efficient and
effective delivery of services to their members. The primary role of federations is to
monitor the health of its member-SAGs. Federations are important links to the
CMRC and enable it to reach out to all member SAGs in a timely and responsive
manner. They should monitor the performance of CRPs in their area and ensure
that new ideas are communicated to the CMRC.

Federations should use the CMRC to network with other federations and thus
implement larger programmes that they cannot accomplish alone.

w—



Learning Process, Methods and Activities:

o Lecture and Group Discussion

Stop and Check!

Participants should be able to explain the role of SAGs and Federations in the
functioning of the CMRC.

ODU(_

P
Materials Required: @
» Chart Paper and Markers

Content: 8

Role of Management Committee: 45 minutes

* The Managing Committee is the governance structure of the CMRC and as with
any community based organisation their role is also quite hands-on. As ﬁ\
representatives of the General Body of members, the MC will ensure that the
CMRC performs in the interest of the development of its members.

* The MC will ensure that the CMRC is transparent and accountable in its dealing
with members and the outside world - by visiting the SAGs regularly, clarifying
the concept of CMRCs, counselling members and non-members, and publishing
its organisational and financial reports.

o The MC will actively work towards making the CMRC both relevant and sustainable
by discussing the modalities of its functioning {the services provided, costing,
appraisal of its staff, means of collecting demand for services and how to deliver
the services), The MC will build linkages with other institutions by making personal
effort.

* The MC members shall avoid any conflict of interest {financial, political) with their
representation and benefits from the CMRC. The MC position is not a paid position
and they are expected to work with a spirit of voluntarism for the development of
their members,

Role CMRC Staff:
CMRC Managers

* The CMRC Managers, though staff of MyraDA, are primarily the staff of the CMRCs
and are accountable to the General Body and Management Committee. In
consultation with the MC and member-CBOs, the Managers will use their
experience and skill to enable the CMRC to develop systems and processes to
deliver services in a cost effective and appropriate manner. They will also enable
the design of suitable services from the CMRC.

* The Managers shall ensure the day to day management of the CMRC enables
quality service provision. This includes running the CMRC office, and in



the Next SAG Meeting...




Credit-plus

module aim:

An SAG has the potential to provide space and support so that
each of its members can identify and use opportunities for her/his
empowerment both in private and public life.

The purpose of this module is to motivate participants to identify
these opportunities and undertake activities other than savings
and credit in their SAG. shd of

module summary

session one session three
What is Credit-Plus? What credit-plus activities can
Materials Required: Chart Paper and the SAG undertake?
Markets . s
30 minutes ::::;:;.Sals Required: Chart Paper and
1 hour
session four i

session two
Planning for credit-plus

Wh‘y. l.mdertake credit-plus activities
activities?
Materials Required: Chart Paper,

Markers, Photographs and Films :‘;Aﬁtr)lﬁrs

30 minutes _

Materials Required: Chart Paper and

Tips to the Trainer: Refer to Myraba RMS Paper No. 28, ‘SHG — A Credit-Plus Institution’
before conducting this training module.












Analysing gender relations in
the family and community

module aim:

The purpose of this module is to make participants sensitive to the
dynamics of gender relations in the family and the community. The module
also discusses the differential access to and control of resources by men
and women in the family and the community. Finally, the module
emphasises on how women may come together to challenge existing
gender equations which are harmful to them.

This module has been designed for women members of an SAG. It may
need to be significantly altered to be of use to male participants.

module summary

session one session three
Women’s Position and Daughters and sons
Condition in society Materials Required: Pictures,
Materials Required: Chart Paper and Chart Paper and Markers
Markers 1 hour

1 hour

, session four
session two The SAG'’s role in bringing

Women’s work, Men’s work about change

Materials Required: Chart Paper and Materials Required: Chart Paper and
Markers Markers
1 hour 1 hour

Tips to the Trainer: Gender relations will vary significantly in different cultures. You may have
to adapt this training module to suit the requirements of your community.

Learning
Objectives:

At the end of this
training module
participants will be
able to

Differentiate between
the concepts of
Position and
Condition of women
in society and analyse
the position of
women in their
community.

Critically examine the
gender division of
labour.

Analyse the
differential access to
resources and
opportunities of boy
and girl children in
the family.

Explain how as
individuals and as a
group they may
support women who
are in difficult
circumstances.

Describe how they
may collectively
address problems
which face afl women
in their community.

TOTAL TIME

z

4 hours















Which situation is
common in your
commuinity?













Mapping is done by a group of villagers. Ask the participants to draw maps on the ground using
coloured chalk or rangoli powder or on paper with coloured pencils or pens. The advantages of mapping
on the ground are that it is visible to many people, it can be altered easily, and may be preferred over
pen and paper by older or illiterate people. The advantage of mapping using pen and paper is that it is
permanent. However, the map can only be of a limited size, only a limited number of people may
participate, and it is also more difficult to make changes during the process of mapping.

Mapping can be of various types, e.g.:
Social Mapping: A social map (see befow) illustrates the layout of houses, streets and

infrastructure in the village. In addition, the map may also depict the caste distribution of the
village, population (number of adults, men, women, children), etc.

Map of Chinnapparapalya, H.D. Kote Taluk, Mysore District : August 1930
Itis a village of Christian sellers, migrated from Tamilnadu.

& + Poor families
& » Medium families
i - Well-off families
tase, Taken IRDP loans
from hank
¥ + Members of 1% group
[there are 3 self-help

groups]

Unmarked buildings are the school, community hall, church, priest’s quarters
and other church-connected buildings.

Resource Mappi NE: A resource map (see facing page) may be added on to the social map
of a village. In resource mapping, ask participants to make a map of the village resources. E.g.:
vegetation (forests, trees), land use (cultivated, uncultivated waste, grazing land, forest land, irrigated
land, land ownership patterns, etc.), sources of irrigation (rivers, lakes, ponds, borewells).
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Chapati Analysis (or Venn Diagramming): The purpose of a Chapati Analysis
(see diagram overleaf} is firstly, to learn the importance attached by people (in this case, SAG
members) to the various persons and institutions they come in contact with and secondly, to know
people’s perceptions of the nature of relationships between the SAG and various institutions. The
exercise is useful for impact monitoring of the SAG’s linkage and networking capabilities.

This exercise yields perceptual information which has to be carefully verified. It throws up many
leads for asking the question “Why are things what they are?”

The following is the process to be followed while doing a Chapati Analysis:.

1. Keep in hand chapati-shaped paper cutouts or other symbols of various sizes that can be used
to represent the persons/institutions.

2. Select a convenient place to conduct the exercise (at times this exercise requires some privacy).
3. Explain the purpose and process of the exercise, and help the participants to feel at ease.

4, Draw up a list of relevant persons/institutions associating with the SAG in consultation with
the participants.

5. Ask participants to represent each person/institution on a chapati cutout. The more important

the person/institution, the larger the size of the chapati cutout.

6. Ask participants to place the chapati cutouts in relation to their SAG: the stronger the links
between the SAG and the persons/institutions represented on the cutouts, the closer they are

placed to the SAG, and vice versa.



















APPENDIX 3

Appreciative Inquiry: An Approach to Development’

This paper provides an overview of Appreciative inquiry, an approach
to organisational and social development that identifies peak moments
within a group and discovers and reinforces the conditions that made | Appreciative Inquiry was developed in the
past achievements possible. While the approach recognises that | arly 1990s by David Cooperrider at Case
problems may exist, it encourages change by focusing on the positive | ' estern Reserve University ol
B e . o e corporations sharpen their competitive
and life-giving forces that exist within all communities. The paper advantage:
presents the four stages of Appreciative Inquiry, explains the principles
behind its success and explores possible applications and limitations

of the approach.

RATIONALE FOR AN APPRECIATIVE APPROACH

Most development projects are designed and
delivgred using a combination of participatory | Al the greatest and most important problems of life are
techniques — including participatory rural appraisal, | fundamentally insoluble. They can never be solved, but only
and various workshop methods — to uncover local | outgrown. This “outgrowing” proves on further investigation to
problems, resource constraints, deficiencies and require a new level of consciousness. Some higher or wider interest

unmet basic needs. These approaches encourage appeared on the horizon and through this broadening of outiook
the insoluble problem lost its urgency. It was not solved logically

participation, emphasise the importance of local in its own terms but faded when confronted with a new and
knowledge and address real problems. Yetthey often | ironger life urge.
fail to sustain community participation after the Carl fjung

implementing organisation withdraws — possibly
because they leave local people with the impression
that their community is full of problems and needs, most of which require the help of outsiders to overcome. The
focus on needs entrenches a sense of dependency that reduces the motivation of local people to initiate their own
development activities. These unintended consequences illustrate the need for a shift away from problem-oriented
methods toward processes that build on local strengths and achievements and generate a sense of hope in the

community.

THE APPRECIATIVE APPROACH

Appreciative Inquiry is a strategy for purposeful change that identifies the best of “what is” to pursue dreams and
possibilities of “what could be”. It is a cooperative search for the strengths, passions and life-giving forces that are
found within every system - those factors that hold the potential for inspired, positive change.

Appreciative Inquiry turns the problem-solving approach on its head. It focuses on a community’s achievements
rather than its problems, and seeks to foster inspiration at the grassroots level.

i Adapted from “Enhancing Ownership and Sustainability: A Resource Book on Participation” IFAD, ANGOC, CIRDAP
{2001). Contributors - Graham Ashford, ISD Canada and Saleela Patkar MyraDA.




The appreciative approach involves:

» collaborative inquiry based on interviews and affirmative questioning, to collect and celebrate the successes of a
community; and

¢ being attentive to and asserting of the best and highest qualities in a system, a situation or another human being.

Appreciative Inquiry is consistent with the livelihoods approach to development that recognises people as resourceful
and adaptive to changing circumstances. A person is not simply a wage earner but part of a larger family unit with
multiple skills and assets that are employed in innovative ways to create a resilient livelihood system.

THE FOUR STAGES OF APPRECIATIVE INQUIRY - THE 4D CYCLE

1. Discovery
In this stage, development practitioners work with members of self-help affinity groups, watershed management
associations, or other community groups to identify significant past
achievements and periods of excellence within the community. During
interviews, participants are encouraged to reflect on periods when the
community was functioning at its best. This might involve storytelling about
_ the construction of a local temple or school, the rebuilding of local livelihoods
after a natural disaster, or the management of shared common property
resources such as forests and water. Participants then seek to understand the
unique conditions that made the high points possible, such as leadership,
relationships, technologies, values and capacity-building or external
relationships. They deliberately choose not to analyse deficits, but rather
systematically seek to isolate and learn from even the smallest victories.

The 4 D Cycle

2. Dream

Through storytelling participants discover what their group looks like when it is at its best during the Discovery Stage.
Now they begin to explore their purpose or destiny based on the strengths they have discovered.

* What will the group be in five years?
* What will be its greatest achievement? What role will the group members play in the development of their village?

Aspects of the group’s vision are likely to deal with social and economic relationships, cultural traditions, natural and
human-made environments, governance structures, employment opportunities and social infrastructure. Because the
visions of the group’s future that emerge are based on their past successes, they become doable. In this stage, the
people become inspired and begin to understand the need for common action.

3. Design

In the Dream stage the participants come up with long-term goals or visions that will contribute to the community’s
betterment. The Design stage is intended to be challenging and aims to develop, through consensus, means to help
them achieve their vision. These short- and long-run goals are likely to take the form of statements such as:

e We will mobilise the necessary resources and build a school within the next year.

* Qurvillage will plant one thousand trees over the next two years to ensure the forest’s survival for future generations.

¢ Our Self-Help Affinity Group will concentrate its efforts over the next six months on eliminating gambling and
drinking in the viilage.

With these goals in mind, people begin to consider how to reorganise themselves so that they display better leadership,
governance, participation or learning capabilities. As they formulate strategies to achieve their visions (also called
Provocative Propositions in Appreciative Inquiry), local people incorporate the qualities of their life that they want to




enhance and the relationships that they want to achieve. In short, the Design stage is meant to develop strategies and
action plans for achieving their vision.

4. Delivery

This is the ‘Do’ stage of Appreciative Inquiry where group members put their dreams and plans to action - turn their
imagination and inspiration into appropriate actions by establishing roles and responsibilities, developing strategies,
building institutional relationships and mobilising resources to achieve their goals. As a result of the appreciative
process, local people gain a better understanding of the relevance of new initiatives to their long-term vision of the
community,

5. Begin the cycle again

Because Appreciative Inquiry is a continuous cycle, a new round of discovery, dreaming, designing and delivery can
take place at any time. After a community has begun to implement an action plan for example, Appreciative Inquiry
can be used to reflect back on peak experiences and to identify and reinforce those conditions that enabled these
achievements. New goals and action plans emerge which address current priorities and build on recent successes. In
this sense, Appreciative Inquiry is more responsive to the changing circumstances and preferences than a static action
plan where targets are set but not revisited.

WHY APPRECIATIVE INQUIRY WORKS

Practitioners of Appreciative Inquiry believe this approach is true to human nature because it allows room for emotional
response as well as intellectual analysis, room for imagination and rational thought. Appreciative Inquiry is based on
an understanding that:

e ‘reality’ is interpreted by different people differently. This interpretation of a situation is based on a group’s history,
assumptions and expectations. Reality as interpreted by a group can change due to a positive inquiry into their past.

¢ reality is like an evolving story that is constantly being co-authored as it is passed from person to person and
generation to generation; and

* people derive their identities and devise their strategies on the basis of the reality that they see constructed around
them. As such, their identity and destinies are interwoven. Hence someone with a positive sense of reality looks
forward to a positive future and vice versa.

Inquiry and change are therefore not separate moments, but occur simultaneously. Inquiry is intervention. The seeds of
change are implicit in the first questions we ask. We can choose to inquire into the nature of alienation or of joy. We
can choose to study moments of creativity and innovation, or choose to focus on moments of stress and failure.
Locating and sustaining the energy for change requires positive thinking and social bonding. By using positive questions
to discover the strengths and successes that exist in every individual and community, a sense of hope is generated
through which people can anticipate a better future. Backed by the confidence of their past successes and inspired by
a vision of a better future, people are better able to take up the many challenges that they face in achieving their
dreams.

RESOURCES :
Check for updates on Appreciative Inquiry at
o http://www.iisd.org/ai
or
s http://’www.myrada.org

Download the Field Guide: The Positive Path: Using
Appreciative Inquiry in Rural Indian Communities at:

http:/Awww.iisd.org/pdf/2001/ai_the_postive_path.pdf




APPENDIX 4

Reference and Resource List

Essential Reading and Viewing:

These are materials that are essential inputs into the sessions in this manual. Apart from a few books in this list,
most can be downloaded for free from the Myraba website at http:/fwww.myrada.org/publications.htm. The site
will ask you to register before you download the papers. For the other books kindly contact Myrapa.

Ashford, G. and S. Patkar (2001). The Positive Path: Using Appreciative Inquiry in Rural Indian Communities.
Winnipeg, International Institute for Sustainable Development,
http:/Awww iisd.org/pdf/2001/ai_the_postive_path.pdf

Fernandez, A. P. (1998). The MyraDa Experience: Alternative management systems for savings and credit of the
rural poor (the Blue Book). Bangalore, MyraDA.

Fernandez, A. P. (2003), Putting institutions first - even in microfinance. Bangalore, MyrapA.

MyraDA (2002). The Myrapa Experience: A Manual for Finance and Management Systems of Self-help Affinity
Groups - with Criteria for a Social Audit. Bangalore, MYRaDA.

PRIA (1994). Training of Trainers - A Manual for Participatory Training Methodology in Development. New
Delhi, PRIA.

Schiirmann, A. (2002), Participatory Impact Monitoring of Self-help Groups and Watersheds: A Users’ Handbook.
Bangalore & Bonn, Myrapa and Deutsche Welthungerhilfe.

Rural Management Systems Series:

Fernandez, A. P. (1997). “Self Help Groups - a Credit Plus Institution.” Myrapa Rural Management Systems
Series 28: 13.

Fernandez, A. P. (1999). “Building Institutions.” Myrapa Rural Management Systems Series 31(January 1999): 8.

Femandez, A. P. (1999). “Assessment of Community Based Institutions: A Theoretical Framework and a Participatory
Methodology.” Myrapa Rural Management Systems Series 33.

Fernandez, A. P. (2004). “Community Managed Resource Centres.” Myrapa Rural Management Systems Series
38(March 2004): 15.

MvyraDA “Characteristics that describe a Sangha as “Good”.” Myraba Rural Management Systems Series 15.

MyRraDA (1994). “Credit Management Groups - Guidelines for Linking Banks with CMGs.” Myrapa Rural
Management Systems Series 19.

MyRADA (1995). “Self-Help Groups - The Concept.” Myrapa Rural Management Systems Series 22.

Mvyrapa (1998). “Guidelines for Working with Self Help Affinity Groups: Self Help Affinity Group Grading
Criteria for Periodic Assessment.” Myraba Rural Management Systems Series30 A.

)




Mvrapa (1998). “Guidelines for Working with Self Help Groups: Guidelines for financing Self Help Groups
{checklist for assessment of SAGs before linking with banks and other financial institutions).” Myrapa Rural
Management Systems Series 30 B.

MvyraDA (1998). “Guidelines for Working with Self Help Groups: Guidelines for Evaluation of Self Help Groups
(to decide if MyraDA's involvement can be phased out).” Myrapa Rural Management Systems Series 30 C.

Myrapa (1999). “A Concept Paper on Federations of SHGs.” Myrapa Rural Management Systems Series 32(May
1999): 13.

PRA/PALM Series

MvyraDa (1990). “Participatory Learning Methods: Workshop on Participatory Rural Appraisal Approach and
Methods.” MyraDA PRA/PALM Series 1: 18.

Mvrapa (1990). “Analysis of societal roles and problems from a gender perspective and development of gender
specific tools in PRA-PALM.” Myrapa PRA/PALM Series 7: 16.

Raviprakash, R. (1997). “Chapati Diagramming: An account of an attempt made to use it in problem solving.”
Myrapa PRA/PALM Series 12: 8.

Videos:

Annaiah, A., N. Ford and V. Ramachandran (1999). Appreciative Inquiry - a Beginning. India, IISD and MyraDa:
34 mins

Additional Resources:

These are books and manuals that will help you immensely in your work and many are indeed free for downloading
from the Internet or can be procured for no cost from the publishers. There are several interesting resources
{especially videos and flipcharts on SHGs) available with various agencies. You may however need to verify the
content of these materials before you use them in your programmes.

Angadi-Kadkol, M. and A. P. Fernandez (2004). A Manual for Capacity Building of People’s Institutions Managing
Watersheds. Bangalore, MyRADA.

Ashford, G. and S. Patkar (2001). The Appreciative Inquiry Approach. Enhancing Ownership and Accountability:
A Resource Book on Participation. IFAD, ANGOC and lIRR. Cavite, IFAD, ANGOC, |IRR; 86-93.

Ashford, G. and S. Patkar (2001). Appreciative Inquiry with Community Based Organisations: A Sample Module.
Enhancing Ownership and Accountability: A Resource Book on Participation. IFAD, ANGOC and lIRR. Cavite,
IFAD, ANGOC, lIRR: 98-101.

Ashford, G. and S. Patkar (2001). Building Institutional Capacity: The Use of Appreciative Inquiry in Rural
Communities. Enhancing Ownership and Accountability: A Resource Book on Participation. IFAD, ANGOC
and IIRR. Cavite, IFAD, ANGOC, IIRR; 94-97.

Berg, C., K. Bredenbeck, A. Schiirmann, et al. (1998). NGO-Based Participatory Impact Monitoring of an Integrated
Rural Development Project in Holalkere Taluk, Karnataka State, India. Berlin, CATAD.

Fernandez, A. P. (2003). Is microcredit heading towards a macro mess? The Myraba Experience: Putting institutions
first- even in microfinance. A. P. Fernandez. Bangalore, MyraDa. 195-201.




CEDPA (1995). Gender and Development. Washington DC, The Centre for Development and Population
Activities. http//www .cedpa.org

CEDPA (1995). Training Trainers for Development. Washington DC, The Centre for Development and
Population Activities. http://www.cedpa.org

Gubbels, P. and C. Koss (2000). From the Roots Up: Strengthening Organizational Capacity through Guided
Self-Assessment - Field Guide. Oklahoma City, World Neighbours.

IFAD, ANGOC and lIRR (2001). Enhancing Ownership and Sustainability: A Resource Book on Participation.
Silang-Cavite, International Fund for Agriculture and Development (IFAD}, Asian NGO Coalition for Agrarian
Reform and Rural Development {ANGOC) and International Institute for Rural Reconstruction (IIRR). http:/
/portals.wdi.wur.nl/ppme

Osborne, M. L. and M. Liiders (2003}, Why do Self-Help Groups Sometimes Faif? A Short Study of Non-
Functioning Self-Help Groups in Three MyraDa Project Areas. Bangalore, MyrADA.

Srinivasan, L. (1990). Tools for Community Participation - A Manual for Tréining Trainers in Participatory
Techniques. New York, PROWESS/UNDP. -

The Intemational HIV/AIDS Alliance (2001), A Facifitators’ Guide to Participatory Workshops with NGOs
Responding to HIV/AIDS. Brighton, Progression.

The International HIV/AIDS Alliance (2002). 100 ways to energ;se groups: Games to use in workshops,
meetings and the community. Brighton, Progression.

VSO, IIRR and PEPE (1998). Creative Training: A User’s Guide. Manila, VSO, IIRR, PEPE.

Videos:

The NABARD video is useful for the SHG promoting agency — look out especially for the snake and ladder
game! The video may be available in your local language at your NABARD Regional Office

NABARD (2004). (VIDEQ) The Luminous Link (Eng); Tejomaya Bandha (Kannada). India, NABARD:

download from www.ruralfinance.org : 19 mins

Useful Websites:
Rural Finance Learning Portal - hitp:/Amww ruralfinance.org

The Centre for Development and Population Activities - http://www.cedpa.org
International Agriculture Centre (AIC) Wageningen - http://porta[s.wdi.wu r.nl/ppme

International Institute for Environment and Development: Issues 1 to 49 of Participatory Learning and
Action are available to download free http:/www.iied.org/NR/agbiolivipla_notes/backissues.html

international Institute for Sustainable Development — for Appreciative Inquiry: http://www.iisd.org
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